
Page 1 of 43 

 
Academic Writing for Publication 

Curriculum of a Professional Development Course 

Kurikulum kurzu pre VŠ učiteľov 

 

Prepared as part of the collaborative project Improving Academic Teaching and 

Internationalisation through Enhanced Competences of University Teachers 

Erasmus+ Strategické partnerstvá 2019-1-SK01-KA203-060671 

 

By Linda Steyne, Agnes Simon, Eszter Timár Angeniet Kam, Jan Beneš 

Output: O2 

This version finalised on 22 March 2021 

 

Contents 

I. GENERAL INFORMATION ........................................................................................................................................... 3 

1. Introduction and course rationale ..................................................................................................................... 3 

2. Aims of the course ...................................................................................................................................................... 3 

3. Expected learning outcomes ................................................................................................................................ 3 

4. Course accreditation ................................................................................................................................................. 3 

5. Course authors & workshop facilitators......................................................................................................... 3 

6. Course methods, format, and structure .......................................................................................................... 4 

7. Course fees and funding .......................................................................................................................................... 5 

8. Eligibility and application ...................................................................................................................................... 5 

9. Pre-course assignments .......................................................................................................................................... 5 

10. Assessment and certificate ............................................................................................................................... 6 

11. Course website and virtual learning environment .............................................................................. 6 

II. THE COURSE WORKSHOPS ........................................................................................................................................ 6 

1. Participant activities ................................................................................................................................................. 6 

2. List of workshop sessions ...................................................................................................................................... 7 

III. APPENDICES .............................................................................................................................................................. 17 

Appendix A: Course authors and workshop facilitators biographies ..................................................... 17 

Appendix B: Course workshop schedule (January 2021 course) ............................................................. 19 

Appendix C: Overview of assignments (January 2021 course) ................................................................. 20 

Appendix C: Overview of assignments (continued from previous page) ............................................. 21 

Appendix D: Handouts by day ..................................................................................................................................... 22 

Appendix E: References .................................................................................................................................................. 41 



Page 2 of 43 

 

 
 

Co-funded by the Erasmus+ Programme of the 

European Union  

This publication only expresses authors’ opinion. 
The European Commission is not liable for any 
use of information included in their content.  

 

© 2021 European Union. All rights reserved. Licensed under conditions to the EU 

  



Page 3 of 43 

I. GENERAL INFORMATION 

 

1. Introduction and course rationale 

The axiom ‘publish or perish’ is a well-established reality in academia. An added challenge, 

however, is the requirement to publish in internationally acknowledged publications, which are 

most often in English. Unfortunately, many academics at European universities lack the skills 

required by such publications as the development of academic writing skills is often neglected 

in European graduate and postgraduate programmes. As a result, not only are university 

teachers hindered in their own career growth, but meaningful research is unable to reach the 

wider scientific and academic community. 

 

2. Aims of the course 

To address the above challenges, the intensive Academic Writing for Publication course of the 

IMPACT project seeks to facilitate the acquiring and development of academic writing skills 

among participating university instructors in order to prepare them for submitting their work 

for publication in English. The course also seeks to prepare participants to incorporate a writing 

component into their courses.  

 

3. Expected learning outcomes 

By the end of this course, participants will be able to: 

• Understand the principles and process of writing scholarly articles in English, including 

the recognition of various concepts, components, and stages of the writing process in 

English from draft to submission 

• Apply the principles and processes of academic writing to their own writing  

• Critically evaluate English-language scholarly articles written by others 

• Design writing activities for their students that incorporate the concepts and principles 

of academic writing learnt in this course  

 

4. Course accreditation 

The course is accredited by the Faculty of Arts at Comenius University in Bratislava. Course 

graduates who are doctoral students will be awarded 3 ECTS credits for successful completion.  

5. Course authors & workshop facilitators1 

Beneš, Jan, University of Ostrava/Masaryk University, Czech Republic 

(179234@mail.muni.cz) 

Kam, Angeniet, Delft University of Technology, Netherlands (a.e.kam@tudelft.nl) 

Simon, Agnes (Agi), Masaryk University, Czech Republic (asimon@mail.muni.cz) 

Steyne, Linda (Lyn) M., Comenius University in Bratislava, Slovakia 

(linda.steyne@uniba.sk) 

Timár, Eszter, Central European University, Hungary (timare@ceu.edu) 

 

 
1 See Appendix A for more information. 
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6. Course methods, format, and structure 

Description 

This is practical course to facilitate the acquiring and development of academic writing skills 

among the 20 participating university instructors of the Faculty of Arts (ideally, 10 from 

Comenius University and 10 from Masaryk University) through a series of workshops. The 

entire course will respect the principles of active learning with a stress on critical reading and 

thinking, group work, peer-learning, and process writing.  

During the course, workshop facilitators provide a range of opportunities for participants to 

formulate their own understanding of the academic writing and publication norms covered, to 

practice producing such writing, to create academic writing activities for their own courses, to 

collaborate with peers in small groups and to exchange feedback.  

Participants are expected to participate fully in the class work and to be prepared to devote at 

least two hours outside of class to do the assignments, either individually or in groups, between 

each workshop day. 

Location and materials 

The January 2021 course is hosted by the Faculty of Arts at Comenius University in Bratislava. 

Due to the COVID-19 pandemic and resulting government restrictions on travel, all workshop 

sessions are held online using Zoom. Participants are expected to download the software prior 

to the first workshop from https://zoom.us/download (Creating a Zoom account is not 

required). 

All course material, including pre-workshop assignments, workshop tasks and handouts, are 

hosted in the MUNI IS. Participants are expected to log into the virtual learning environment 

before each workshop.  

Schedule and structure 

The 5-day online course consists of two 75-minute and one 90-minute sessions a day (two 

before lunch and one after), for a total of 20 contact hours.2 

Workshop session 1 (75 minutes): 9:00-10:15 

Coffee break 

Workshop session 2 (75 minutes): 10:45-12:00 

Lunch break 

Workshop session 3 (90 minutes): 13:00-14:30 

Due to the move online, rather than meeting five consecutive days, the course is spread out over 

10 days between January 25 and February 4, with the course meeting every other day, 

providing a gap-day in between. This schedule offers flexibility to participants, allowing them to 

work on course assignments between workshop days as well as fulfil other obligations.  

Each participant is requested to use a digital device capable of typing and editing documents 

and running the videoconferencing sessions at the same time.  

 
2 A detailed schedule can be found in Appendix B. 

https://zoom.us/download
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7. Course fees and funding 

There is no participation fee. The course is supported through an Erasmus+ grant, which covers 

the costs of the course.  

 
8. Eligibility and application 

a. Eligibility 

Faculty members currently doing research for publication and teaching in the social 

sciences and humanities at the Faculties of Arts of Comenius University in Bratislava 

(UNIBA) and Masaryk University in Brno (MUNI) are eligible to apply for the course. 

PhD candidates from the same fields and institutions are also eligible but a maximum of 

two may participate in each course. 

Each applicant should have experience in writing for publication, in either their mother 

tongue or English, and the draft of a journal article ready in English at the time of 

application. 

 

b. How to apply 

Applications are to be submitted via the application form and must include the following 

documents in English: 

1. Curriculum vitae (1-2 pages) 

The applicant’s CV should highlight their teaching and research interests, and 

publications. 

2. Motivation letter (400-600 words) 

In this essay, the applicant should include answers to the following questions: 

• What has motivated the applicant to apply for the course? 

• How does the applicant believe their work as a scholar and as a teacher might 

benefit from taking the course? 

3. One academic paper written in English by the applicant 

• The applicant is expected to submit an English-language paper, if available.  

OR 

• If the applicant does not have a paper in English, the applicant may submit a 

one-to two-page description about their current research in English, including 

any sources being worked with and stating where they are in the 

writing/research process. 

 

c. Criteria for selecting the applicants 

Applications will be evaluated on the following: 

a) The applicant’s level of interest in and motivation for taking the course 

b) Prior experience in writing for publication 

c) B2 minimum English language proficiency (this will be assessed based on the CV and 

the letter of motivation) 

9. Pre-course assignments 

Those accepted to the course also submit three more documents by January 11, 2020: 

• The PDF of a recent (i.e., from the last 5 years) peer-reviewed journal article (i.e., not 

https://forms.gle/w2X5jzxgH8ZU97RV9
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written by them) in their field that they believe to be well-written 

• A brief explanation (maximum of 300 words) on why they think that paper is well-

written 

• The rough draft of an academic paper they are currently writing in English and which 

they would like to improve during the course. This may be the same paper that was 

submitted with the application.  

 

10. Assessment and certificate 

During the workshop, participant performance is assessed formatively, that is, they receive 

feedback on their assignments so that they can identify their strengths and areas where they 

need further work. 

A certificate of completion will be awarded to each participant who  

• attends 90% of the course;  

• actively participates during the course; and  

• successfully completes the mandatory written assignments. 

 

11. Course website and virtual learning environment 

Up-to-date information for course participants is to be found on the course websites: UNIBA and 

MUNI.  

Detailed descriptions of the workshop presentations and assignments instruction, as well as 

workshop recordings and resources, are available at the course’s virtual learning home in the 

Masaryk University Information System (MUNI IS). That is also where applicants also submit 

assignments and receive feedback from course facilitators on those assignments. 

 

II. THE COURSE WORKSHOPS 

 

1. Participant activities 

a. Expected workload 

Participants spend 20 contact hours in the online workshops. During the in-between 

days, participants are expected to devote at least two hours—on average—working on 

assignments.    

b. Assignments3 

Participants have five compulsory assignments, one for each day of workshops, each on 

the topic of that day. There are also several preparatory assignments for days 1 and 3 

which include viewing several videos and doing a worksheet.  Details for each 

assignment are included in the session summaries below.  

c. Submission and feedback of written assignments 

Participants submit all their written assignments through the MUNI Information System 

(IS) by the deadlines stated in the handbook. Facilitators are expected to offer feedback 

to each assignment within a reasonable timeframe or notify the participant if this is not 

 
3 See Appendix C for the assignment schedule. 

https://fphil.uniba.sk/en/services/impact/academic-writing-for-publication/
https://cerpek.muni.cz/vzdelavaci-programy/academic-writing-for-publication
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possible due to some unexpected circumstances and inform the participant about when 

s/he is to receive the feedback. Participants may submit the assignment as long as the 

workshop facilitator agrees. Facilitators provide feedback in the participant’s work and 

return it via the MUNI IS.  

d. Contribution to course evaluation 

Course participants do an online pre-course survey, provide immediate feedback via the 

online platform Padlet after the final session of each day of the course, and then do 

another online post-course survey on the quality of the course and the benefits of taking 

it.   

The information collected is vital for the evaluation of the course’s learning outcomes, 

and thus, to the completion of grant requirements. The survey questionnaire includes 

questions about participants’ self-assessment of academic writing skills, opinion on the 

course and other issues.  

We also plan to interview a few of the participants after the course. While participation 

in this not mandatory, it is greatly appreciated by the evaluation team. Interview dates 

are flexible and can accommodate the schedule of willing participants. 

 

2. List of workshop sessions 

Sessions meet every other day for five days. Morning sessions run 75 minutes and the afternoon 

session 90 minutes.  

a. Day One: Introduction, genre analysis, and intercultural differences  

1. Session 1: Course introduction, getting acquainted, intercultural differences, and 

creating a common vocabulary 

Session leader: Angeniet Kam 

Day and time: Monday, 25 January, 9:00-10:15. 

Description: This session serves as an introduction to the course. The instructors 

introduce themselves and the participants are asked to fill in a pre-course survey. 

After introducing themselves to one another, an overview of the course structure 

and this first day is presented.  Because writing in English entails writing for people 

with different cultural backgrounds, the participants discuss their intercultural 

experiences in academia and academic writing. Furthermore, a few important key 

concepts about academic writing are defined and discussed to create a common 

vocabulary.  

Learning outcomes: By the end of the session, participants will: 

• be familiar with the instructors and each other 

• understand how the course is organized 

• understand what the cultural differences are between writing in English and 

writing in Czech or Slovak 

• understand the meaning of some key concepts in academic writing. 

Preparatory viewing: Before this first session, participants read the participant 

handbook in which the course overview is given. Furthermore, they watch a video 

about cultural differences between English and Czech/Slovak writing conventions. 

Optional reading: Kam, A., Simon, A., Timar, E., and Steyne, L. (2021). A (not 

definitive) glossary of Academic and Scientific Writing Terms. (unpublished, 

work in progress).  
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2. Session 2: Genre analysis 

Session leader: Angeniet Kam 

Day and time: Monday, 25 January, 10:45-12:00 

Description: The purpose of this session is to have participants understand the 

notion of genre by analyzing a benchmark article from their own field of study for 

specific genre characteristics. After individually analyzing the article with the help of 

some leading questions and a handout that lists eleven common genres in academia, 

they discuss their findings with another participant and compare each other’s 

articles. Furthermore, the difference between research questions and thesis 

statements is introduced and discussed. The participants are asked to prepare the 

writing of their journal article by orienting themselves on different journals in their 

field by way of a journal analysis.  

Learning outcomes: By the end of this session, participants will be able to do the 

following: 

• analyze a text by way of a genre analysis 

• be more aware of the differences between different texts in different disciplines 

• understand the difference between a research question and the thesis 

statement. 

Compulsory assignment: Handout 1.2: Journal analysis4—Before you start to write 

your article, it is a good idea to orient yourself on the possible journals you could 

publish your research in. This homework assignment helps you to answer a few 

questions to decide which journal might be right for your research. Please use the 

worksheet to answer the questions about at least one journal of your interest.  

Deadline: 9 days 

Optional assignment: Handout 1.1: Genre analysis 

Optional reading: Healey, M., Matthews, K.E., and Cook-Sather, A. (2020) Writing 

about Learning and Teaching in Higher Education: Creating and Contributing 

to Scholarly Conversations across a Range of Genres. Elon University Center 

for Engaged Learning. https://doi.org/10.36284/celelon.oa3. 

 

3. Session 3: Constructing writing assignments and principles of constructive feedback 

Session leader: Angeniet Kam 

Day and time: Monday, 25 January, 13:00-14:30 

Description: In this session, participants discuss how to design a clear writing 

assignment for students. Furthermore, the principles of giving constructive feedback 

on student writing are explained. Participants practice giving constructive feedback 

on a short piece of text.  

Learning outcomes: By the end of this session participants will be able to do the 

following:  

• understand what the requirements are for a clear writing assignment 

• understand the principles of giving constructive feedback 

• be able to give constructive feedback. 

Optional assignments: 1) Submit a writing assignment as you would assign it to your 

students. Take a look at the Padlet to see which questions students may have when 

 
4 All handouts can be found in appendix D. 
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they receive a writing assignment and try to give them all the information they may 

need to bring the assignment to a good end. 2) Upload a piece of (student) writing 

that you gave feedback on. Please explain what the writing assignment was, who it 

was written for, what the purpose of the writing assignment was. You will receive 

feedback on the feedback.  

Deadline: 9 days 

b. Day Two: The Academic Introduction 

1. Session 1: The function and components of an academic introduction 

Session leader: Eszter Timár 

Day and time: Wednesday, January 27, 9:00-10:15. 

Description: The session focuses on the function and the form of the academic 

introduction, which is justified by the fact that it is on the basis of this part that 

readers will obtain the most important information about the article and are likely 

to decide whether to carry on reading. Although there are disciplinary differences, 

successful introductions in different fields share many similarities in their content 

and their structure. In this session, we are going to look at the introduction from the 

perspective of the reader’s expectations. John Swales’s three moves (Create a 

Research Space or CARS model) are introduced as the starting point of structuring 

the introduction.  

Learning outcomes: By the end of the session participants will be able to do the 

following: 

• recognize the importance of the introduction within the entire paper 

• list the typical components of the introduction 

• understand the logic of structuring the introduction. 

Preparatory reading:  

Swales, John and Najjar, Hazem. (1987) “The Writing of Research Article 

Introductions,” Written Communication 4(2): 175-191. DOI: 

10.1177/0741088387004002004 

Dietrichs, Irene. (2013) “Aspects of Article Introductions,” Journal of English for 

Academic Purposes 12: 313–318. DOI: 

http://dx.doi.org/10.1016/j.jeap.2013.03.002 

Preparatory assignment: Handout 2.1: On introductions 

2. Session 2: Research questions and thesis statements  

Session leader: Eszter Timár 

Day and time: Wednesday, January 27, 10:45-12:00 

Description: This session clarifies the difference between research questions, 

hypotheses, and thesis statements. After looking at different types of research 

(descriptive, comparative, correlational, exploratory, explanatory, and evaluative) 

and their characteristic research questions (see Handout 2.2), we are identifying 

some of the key features of all successful research questions (e.g., academically 

relevant, novel, straightforward, researchable, of the right scope, not a yes-no 

question). The second part of the session is devoted to the function and form of 

thesis statements. Participants will be asked to evaluate and reconsider their own 

research questions and thesis statements in the light of their findings.  

Learning outcomes: By the end of the session participants will be able to do the 

following: 

https://www.researchgate.net/publication/43119192_The_Writing_of_Research_Article_Introductions
https://www.researchgate.net/publication/43119192_The_Writing_of_Research_Article_Introductions
https://kundoc.com/pdf-aspects-of-article-introductions-.html
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• recognize various types of research and their typical research questions  

• be able to formulate their own research questions  

• understand the cohesive role of the thesis statement. 

Preparatory assignment: Handout 2.2: Research types and research questions, and 

Handout 2.3: Thesis statements and research questions 

Compulsory assignment: Following the two morning sessions, participants are asked 
to write a 300- to 500-word critique of their own introduction to the article that 
they are working on. The main issues to consider are the following:  

• Would you modify your introduction? How? 

• If the type of research and the methodology is not clear, what modifications 

would you make? 

• Is your research question focused and well-placed? 

• Do you have a strong thesis statement? 

• Does it predict the structure of the paper? 

• Anything else?  

Deadline: 4 days 

3. Session 3:  Incorporating the use of research questions, thesis statements, and 

introductions into participants’ courses 

Session leader: Eszter Timár 

Day and time: Wednesday, January 27, 13:00-14:30 

Description: During the last session of the day, we will focus on how the knowledge 

gained about introductions, research questions and thesis statements could be 

passed on to undergraduate and graduate students. This session builds heavily on 

participants’ active involvement while working in groups. In the first ten minutes of 

the session, pairs of participants will briefly discuss the morning sessions about 

research article introductions, research questions and thesis statements. (For main 

points to consider, see Handout 2.4: Reflections worksheet.) In the main part of the 

session, participants will be working in groups of three or four, designing activities 

for their own classrooms. They are intended for practicing university faculty, who 

may use them as the starting point for their own courses. It is hoped that they will 

inspire further ideas on how to incorporate academic writing into their syllabus, and 

thus to produce papers and theses of higher quality (for the criteria of activity plans, 

see Handout 2.5: Teaching design—Introductions, etc.). In the remaining part of the 

session, groups briefly introduce their activities to the whole class.  

Learning outcomes: By the end of this session, participants will be able to do the 

following: 

• design meaningful exercises and assignments to write effective introductions 

based on their theoretical knowledge  

• give more effective feedback to their students and their peers based on the 

set of criteria identified 

• have a set of activities that participants can adapt to their own contexts.  

Compulsory assignment: Submit one description (Handout 2.5: Teaching design) per 

group of the activity that the group has created.  

Deadline: 1 day 
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c. Day 3: Organizing your academic article 

1. Session 1: Macro-organization—IMRaD & the Methods Section 

Session leader: Linda Steyne 

Day and time: Friday, January 29, 9:00-10:15 

Description: This session focuses on how to write the methods section of a scientific 

paper, after a brief introduction to and discussion on the macro aspects of a typical 

journal article’s organization, namely AIMRaD (i.e., abstract, introduction, methods, 

results, and discussion). We look at what goes into the methods section of a social 

sciences paper, how it should be written, what subsections it may include, and what 

type of language structures can be used in it. The integral role of metadiscourse (e.g., 

connectives) in English academic writing is also presented and practiced (Handout 

3.2: Connectives).  

Learning outcomes: By the end of the session participants will be able to do the 

following: 

• recognize the sections, subsections, and metadiscourse features in a journal 

article, particularly the methods section 

• better organize their draft paper into the AIMRaD structure 

• produce a more acceptable methods section of a paper using appropriate 

English language structures and connectives 

Preparatory viewing: The English Paragraph & The Topic Sentence 

2. Session 2: Macro-organization—The Results Section 

Session leader: Linda Steyne 

Day and time: Friday, January 29, 10:45-12:00 

Description: This session focuses on the results section of a social sciences paper. 

We cover its connection to the paper’s research question, hypothesis, and thesis 

statement, and look at what goes into, how it should be written, what subsections it 

may include, and what type of language structures can be used in it. The correct use 

of and reference to tables and figures in data commentary are also covered. Once 

again, participants spend time analysing their benchmark articles for the expected 

features of a results section and share their findings with a partner. 

Learning outcomes: By the end of the session participants will be able to do the 

following: 

• recognize the sections, subsections, and metadiscourse features in the 

results section of a paper 

• produce a more acceptable results section of a paper using appropriate 

English language structures and connectives 

3. Session 3: Micro-organization—outlines, paragraphs, and topic sentences 

Session leader: Linda Steyne 

Day and time: Friday, January 29, 13:00-14:30 

Description: This practical session focuses on how to create outlines, and how to use 

them to build paragraphs and, ultimately, organize a paper. The acceptable writing 

conventions concerning English paragraph and topic sentences are also reviewed, 

analyzed, and practiced in pairs (Handout 3.1: Paragraphs and topic sentences). 

Participants also learn the connection between the research question, the thesis 

statement, and the topic sentences in their papers. Using Handout 3.3: Providing 

https://is.muni.cz/auth/player?predmet=1347360;furl=%2Fel%2Fcus%2Fekurzy%2FCERP_IMP_2%2F106736557%2F1.AW_The_Paragraph.video5
https://is.muni.cz/auth/player?predmet=1347360;furl=%2Fel%2Fcus%2Fekurzy%2FCERP_IMP_2%2F106736557%2F2.AW_The_Topic_Sentence.video5
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feedback, participants work with each other’s papers in pairs and give feedback and 

suggestions for improvement.  

Learning outcomes: By the end of the session participants will be able to do the 

following: 

• categorize and classify ideas resulting from a brainstorming session 

• produce a basic outline for a paragraph and for a paper 

• outline a paper that is already published 

• determine whether an English-language paragraph is written well or poorly 

• write a clear topic sentence  

• produce a basic paragraph 

Compulsory assignment: Using Handout 3.5: Critiquing your own work, participants 

analyse their own paper as if they were not the author, but as if it had been written 

by a student. They provide written feedback based on what was covered keeping in 

mind what was covered in the day’s three sessions and the feedback they also 

received from their colleague during pair work.  

Deadline: 4 days 

Optional assignment: Participants are invited to rewrite the methods and results 

sections of their draft paper and submit it to the facilitator via MUNI IS for feedback. 

Deadline: 4 weeks 

Optional assignment: Participants are invited to design an activity to help their own 

students better organize their paragraphs and papers. This is done using Handout 

3.5: Teaching design and should be submitted to the facilitator via MUNI IS for 

feedback. 

Deadline: None 

 

d. Day Four: Effective and fair use of sources 

1. Session 1: Academic norms and integrity 

Session leader: Agnes Simon 

Day and time: Monday, February 1, 9:00-10:15. 

Description: This session focuses on how to cite one’s sources in line with English 

academic standards. As part of this, we will discuss citation styles and guides and the 

journal requirements regarding references and citations. Particular attention will be 

paid to the correct ways of quoting verbatim, paraphrasing, and summarizing. We 

will also look at how to work with citations effectively and elegantly so that 

references become an integral part of one’s texts. 

Learning outcomes: By the end of the session participants will be able to do the 

following: 

• recognize the most common pitfalls of academic citation practices 

• apply the most relevant citation techniques effectively and properly to their 

own writing 

• differentiate between citation styles and how to use them for journal 

submissions. 

2. Session 2: The literature review 

Session leader: Agnes Simon 

Day and time: Monday, February 1, 10:45-12:00 
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Description: This session helps participants to build their literature review in an 

effective an efficient manner. We will start with comparing the genres of review 

articles with the literature review section of a peer-reviewed journal article to 

understand the differences between the two. The rest of the session focuses on how 

to organize the literature review including the breadth and depth that needs to be 

covered and grouping of existing research. Attention will be called to the importance 

of using the literature review to advance one’s argumentation in line with the 

research question and thesis statement. 

Learning outcomes: By the end of the session participants will be able to do the 

following: 

• understand the function and mechanics of reviewing the literature  

• be able to organize their literature review effectively and efficiently  

• be able to use the literature review to support their thesis through the 

literature review. 

Preparatory reading:  

Knopf, Jeffrey W. (2006) “Doing a literature review,” PS: Political Science & Politics 

39(1): 127-132. 

Crilley, Rhys. (2020). "Where We At? New Directions for Research on Popular 

Culture and World Politics," International Studies Review. Online First: 

https://doi.org/10.1093/isr/viaa027 

Simon, Eszter and Simon, Agnes. (2020) "Trusting Through the Moscow-Washington 

Hotline: A Role Theoretical Explanation of the Hotline’s Contribution to 

Crisis Stability," Journal of Global Security Studies 5(4): 658–674. 

https://doi.org/10.1093/jogss/ogz062 

Reading related task: After reading the (relevant parts of the) articles by Simon and 

Simon (2020) and the Crilley (2020), participants compare them, focusing on the 

literature review. They list the similarities and differences they find between the 

two in a document and upload it to the homework vault in MUNI IS. The pieces deal 

with different topics and it may be that neither of the topics are even close to the 

participant’s discipline or interest. It is important not to get lost in the actual details, 

focus on how they approach and talk about the literature. 

Optional assignment: Participants rewrite the literature review segment of their 

paper using the citation and argumentation techniques that were covered during the 

fourth day of the workshop, including the preparatory material. The assignment is 

optional for a few reasons: first, the amount of work included makes it very likely 

that the participants need more time than a couple of hours in one afternoon. 

Second, they may need to do additional research or completely reorganize their 

material, which goes a lot beyond a simple writing exercise. Third, some of them 

have been working with manuscripts that were already published during the course 

and may not want to bother rewriting that particular manuscript; a later deadline, 

however, allows them to work on a new paper, if they want. 

Their literature review may be part of either the introduction or the theoretical 

section, or it may be a standalone section. If the literature review does not include 

the introduction, they need to make sure they add the research question and the 

thesis statement to the top of their paper (or include the introduction as well). 

Deadline: 4 weeks 
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3. Session 3: Incorporating the effective and fair uses of sources and the literature 

review in your teaching 

Session leader: Agnes Simon 

Day and time: Monday, February 1, 13:00-14:30 

Description: During the last session of the day, we will focus on how the knowledge 

gained about the referencing practices and the literature review could be passed on 

to undergraduate and graduate students. This session builds heavily on participants’ 

active involvement while working in pairs and group. The focus on both developing 

student assignments and improving it via peer feedback. 

Learning outcomes: By the end of this session participants will be able to do the 

following: 

• design exercises and assignments that promote students’ learning of good 

practices of citations  

• develop exercises and assignments that teaches student to write effective 

literature review 

• give feedback to their peers based on a set up criteria.  

Compulsory assignment: Using Handout 4.1: Teaching design, participants are asked 

to design an assignment for their students focusing on helping them develop a 

literature review. They think of an assignment that they could incorporate into one 

of their current courses (if they have not taught before, they consider a course that 

they have taken as a student). It is important to avoid simply just requiring students 

to go home and write a literature review. The assumption must be made that 

students have no idea how to do it. It may be an in-class or a take home assignment 

that is both engaging and beneficial for their progress in the course. If participants 

plan on using any assignment sheets, handouts, assessment rubrics, they need to 

include those as well. They present their design by filling in the handout and 

uploading it to MUNI IS. 

Deadline: 1 day 

Optional assignment: Use Handout 4.2: Assessment rubrics to evaluate the 

assignment  

 

e. Day Five: Conclusions, abstracts, and getting published 

1. Session 1: Getting published 

Session leader: Jan Beneš 

Guest: Martina Horáková (General Editor, Journal of the European Association for the 

Studies of Australia) 

Day and time: February 3, 9.00-10.15 

Description: This session provides an essential understanding of the various aspects 

of getting published in an academic journal through a short presentation by a 

scholarly journal editor and a subsequent Q&A session. The session also includes a 

short presentation by the instructor and two exercises dealing with the issue of 

predatory journals, conferences, and vanity publishers. The session revolves around 

sharing best practices with and acquiring the tools necessary to select the right 

journal, learning to communicate with journal editors, integrating reviewers’ 

feedback, and sharing experiences with predatory outlets.    

Learning outcomes: By the end of this session, participants will have done the 

following: 



Page 15 of 43 

• learned how to tailor their writing to and prepare their manuscripts for 

target journals 

• become aware of how to communicate with journal editors and what to 

expect when dealing with journals and editors 

• identified what constitutes predatory journals/conferences and predatory 

practices in academic writing. 

Preparatory reading: Grudniewicz, Agnes; Moher, David; Cobey, Kelly D.; et al. 

(2019) “Predatory Journals: no definition, no defence,” Nature 576, 210-212. 

DOI: https://doi.org/10.1038/d41586-019-03759-y 

2. Session 2: Academic Abstracts and Conclusions 

Session leader: Jan Beneš 

Day and time: February 3, 10.45-12.00 

Description: This session provides an essential understanding of the standard 

expected structure of academic abstracts and conclusions, with special attention 

given to how the two genres tie in with the other parts of an academic article and 

how they organically build on them. The session also emphasizes the relative 

similarities (focus on clear structure) and differences (conclusion being flexible in 

organization) between the two genres. Overall, the session consists of a short 

presentation by the instructor and two exercises (Handout 5.1: On abstracts) in 

which participants review their model article abstracts and give/receive feedback 

on their own/their peers’ abstract.  

Learning outcomes: By the end of the session, participants will have learned how to 

do the following: 

• learned the standard structure and elements of academic conclusions and 

abstracts 

• applied the knowledge of the standard structures to their own conclusions 

and abstracts via in-class, group assignments and peer-review. 

Preparatory reading:  

Wallwork, Adrian. “Conclusions.” English for Writing Research Papers. Springer, 

2016, pp. 334-47.  

Belcher, Wendy Laura. “Abstracting Your Article.” Writing Your Journal Article in 

Twelve Weeks, 2019, pp. 92-8. 

Preparatory assignment: After reading Wallwork’s article on conclusions, 

participants are asked to visualize and then draw the shape of the concluding 

section of a scholarly paper.  They are asked to either indicate visually or explain in a 

brief legend how the shape is related to that of the introduction.  

Optional assignment: Participants are invited to rewrite the abstract for the paper 

they are working on during the course. 

Deadline: 22 days 

3. Session 3: Teaching Abstracts and Conclusions 

Session leader: Jan Beneš 

Day and time: February 3, 13.00-14.30 

Description: This session provides an opportunity for participants to complete and 

evaluate three/four different exercises (the preparatory drawing assignment for 

Session 2 can be incorporated here), which help potential students understand the 

standard structure and dynamics of academic abstracts and conclusions (Handout 

https://www.nature.com/articles/d41586-019-03759-y
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5.2: Activities to help write abstracts). Then, the session moves on to the participants 

designing or adapting in groups a teaching activity of their own (Handout 5.3: 

Teaching designs—Teaching conclusions and abstracts). 

Learning outcomes: By the end of the session, participants will have done the 

following: 

• discussed, brainstormed, and evaluated viable exercises for their students to 

focus on structuring conclusions and abstracts, and understanding the 

purposes of conclusions and abstracts. 

• designed an activity of their own, focusing on writing abstracts and/or 

conclusions 

Compulsory assignment: Participants are asked to choose a real conference—held in 

2020 or 2021—in their field with a topic that fits their research and write an actual 

abstract that they could send/could have submitted for presentation at the 

conference. They are asked to consider their audience: the reviewers and conference 

organizers. The goal of the assignment is for the participants to practice what they 

learned about writing academic abstracts. 

Deadline: 8 days 
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III. APPENDICES 

Appendix A: Course authors and workshop facilitators biographies 

[in alphabetical order] 

 

Jan Beneš is an assistant professor at the Department of English and American Studies at the 

University of Ostrava. Apart from teaching writing-heavy courses in British literature, American 

ethnic literatures, and African American history and culture, he has also taught academic 

writing courses for students of STEM fields at Texas A&M University as well as the Central 

European Institute of Technology, for international researchers in the field of pedagogy, and 

Chinese students of Chinese-language pedagogy. 

 

Angeniet Kam has taught academic skills for more than 30 years, working at Delft University of 

Technology in the Netherlands for the past 15 years. The Delft Centre for Languages and 

Academic Skills is situated in the Faculty of Technology, Policy and Management. Together with 

fourteen colleagues, Angeniet teaches communicative skills all over campus, so by now she can 

bluff her way into building an airplane wing or doing a practical on purifying specific enzymes 

from E-coli bacteria. Her main teaching activities consist of lectures in report writing, academic 

writing and oral presenting. Angeniet holds a Master degree in Dutch language and literature, 

with a specialization in argumentation and speech communication. However, she teaches 

mainly in English these days. Currently, she is Education Fellow at Delft University of 

Technology, with a two-year grant to innovate academic writing practice on campus. 

 

Agnes (Agi) Simon is a political scientist who currently works as an Evaluation Research Team 

Leader in the Pedagogical Competence Development Centre (CERPEK) at Masaryk University. 

She specialises in US foreign policy, summit diplomacy, Central European politics, and teaching 

and learning political science. In the past four years, she has worked as an academic developer 

including curriculum development and mentoring. She is particularly interested in blended and 

online education as well as using games, role playing and simulations for education purposes. 

She has taught academic writing in both the United States and Europe. Agi is regular faculty at 

ECPR’s Teaching and Learning Summer School. Her articles appeared in the Journal of Global 

Security Studies, The Journal of Transatlantic Studies, and European Political Science. Her most 

recent publications include “Trusting through the Moscow-Washington Hotline: A Role 

Theoretical Explanation of the Hotline’s Contribution to Signal Interpretation and Crisis 

Stability” with Eszter Simon (2020) and “Teaching and learning about foreign policy decision-

making via board-gaming and reflections” (2020). She has co-edited the book Early Career 

Academics’ Reflections on Learning to Teach in Central Europe (2018) with Gabriela Pleschová. 

 

Linda (Lyn) M. Steyne has been an English language teacher since 1990 and an Academic 

Writing instructor since 2005. She is currently based at the Department of British and American 

Studies at the Faculty of Arts of Comenius University in Bratislava, where she also did her PhD 

in Linguistics with research into what constitutes academic writing in the minds of Slovak and 

American university students. Previously, she taught in the top International Baccalaureate 

Diploma programme in Slovakia for a decade preparing students for their university studies at 

European institutions in fields ranging from astrophysics and biochemistry to economics and 

psychology. She also taught at Trnava University (Slovakia) and later established the Academic 

English and Writing Program as well as the Writing Center at Bratislava International School of 
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Liberal Arts, where she prepared students in their bachelor studies for graduate programmes 

around the world. Currently, apart from second language writing and intercultural 

communicative competence, Lyn’s interests lie in pre- and in-service training of English 

language teachers for the Slovak state school system. She is a regular workshop facilitator and 

plenary speaker at English language teaching conferences in the countries of central Europe and 

the Balkans and served as the founding chair of the Slovak Chamber of English Language 

Teachers (SCELT) for six years. Lyn’s skills include professional consulting, proofreading, and 

editing. 

 

Eszter Timár has been an Academic Writing instructor at the Budapest-based Central European 

University since 2002. She has worked with students from various departments, teaching 

writing skills to groups, running individual consultations, and developing course material for 

social scientists. Because of her interest in cultural differences in academia, she has also been 

involved in several outreach projects in the region, as well as in Turkey and Myanmar. Prior to 

joining CEU, she had worked for the English Department of Eötvös Loránd University, the Bell 

Language School, and the College for Foreign Trade. In addition to teaching, she does editing 

and proofreading on a regular basis. 
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Appendix B: Course workshop schedule (January 2021 course) 

 

DAY 1 GAP DAY DAY 2 GAP DAY DAY 3 GAP DAYS DAY 4 GAP DAY DAY 5 FAREWELL 

JANUARY 25 JANUARY 26 JANUARY 27 JANUARY 28 JANUARY 29 
JANUARY 

30-31 
FEBURARY 1 FEBRUARY 2 FEBRUARY 3 FEBRUARY 4 

Introduction to 

academic 

writing in 

English 

 
The academic 

introduction 
 

Organising your 

academic article 
 

Effective and 

fair use of 

sources 

 

Conclusions, 

abstracts, and 

getting 

published 

Farewell 

9:00-

10:15 

Getting 

acquainted and 

creating a 

common 

vocabulary 

ANGENIET KAM 

 

The function and 

form of the 

introduction 

ESZTER TIMÁR 

 

Macro-

organization: 

AIMRaD and the 

methods section 

LYN STEYNE 

 

Academic norms 

and integrity 

AGI SIMON 

 

Scholarly 

journals’ 

expectations 

JAN BENEŠ 

Farewell  

session 

10:15-

10:45 
Break Break Break Break Break 

 

10:45-

12:00 

Structural 

requirements of 

journal articles—

a genre analysis 

approach 

ANGENIET KAM 

Research 

questions and 

thesis statements 

ESZTER TIMÁR 

Macro-

organization: The 

results section 

LYN STEYNE 

The literature 

review 

AGI SIMON 

Academic 

conclusions and 

abstracts 

JAN BENEŠ 

12:00-

13:00 
Lunch Break Lunch Break Lunch Break Lunch Break Lunch Break 

13:00-

14:30 

Incorporating 

writing activities 

into your own 

teaching context 

ANGENIET KAM 

Incorporating the 

use of research 

questions, thesis 

statements, and 

introductions into 

your courses 

ESZTER TIMÁR 

Micro-organization: 

Outlines, topic 

sentences, and 

pararaphs 

LYN STEYNE 

Incorporating the 

effective and fair 

uses of sources 

and the literature 

review in your 

teaching 

AGI SIMON 

Incorporating 

conclusions and 

abstracts into 

your teaching; 

Closing 

reflections 

JAN BENEŠ 

NOTE: The attendance of 90% of sessions is compulsory for the successful completion of the workshop and the receipt of the certificate unless an exception was granted.  
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Appendix C: Overview of assignments (January 2021 course) 

Preparatory assignments 

Where to find 

the instructions Deadline Feedback by 

Viewing: Cultural differences and expectations  Day 1 24 January   

Reading: Swales & Najjar. “The Writing of Research Introductions.” Day 2 27 January  

Dietrichs. “Aspects of Article Introductions.” Day 2 27 January  

Handout 2.1: On introductions Day 2 27 January  

Handout 2.2: Research types and research question Day 2 27 January  

Handout 2.3: Thesis statements and research questions Day 2 27 January  

Viewing: The paragraph  Day 3 28 January   

Viewing: The topic sentence  Day 3 28 January   

Handout 3.1: The paragraph & topic sentence  Day 3 29 January   

Reading: Knopf. “Doing a literature review.” Day 4 1 February  

Reading: Crilley. “Where we at?” Day 4 1 February  

Reading: Simon & Simon. “Trusting through the Moscow-Washington Hotline.” Day 4 1 February  

Note-taking: What are the similarities and differences in the literature reviews of the 

readings? Day 4 1 February  

Reading: Grudniewicz, et al. “Predatory Journals: no definition, no defence.” Day 5 3 February  

Reading: Wallwork. “Conclusions.” Day 5 3 February  

Reading: Belcher. “Abstracting Your Article.” Day 5 3 February  

Drawing: The shape of a conclusion Day 5 3 February  

(continues on next page) 
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Appendix C: Overview of assignments (continued from previous page) 

Compulsory assignments 

Where to find the 

instructions Deadline Feedback by 

Journal Analysis Day 1, session 2 03 February  17 February  

Critique your own introduction Day 2, session 3 30 January  04 February  

Handout 2.5: Teaching design—Introductions exercise Day 2, session 3 26 January   

Handout 3.4: Critique your own work Day 3, session 3 02 February  04 February  

Handout 4.1: Teaching design—Literature review Day 4, session 3 02 February  09 February  

Write a conference abstract Day 5, session 3 12 February  26 February  

Optional assignments    

A good writing assignment Day 1, session 2 03 February  17 February  

Feedback on feedback Day 1, session 3 03 February  17 February  

Teaching design: O Day 3, session 3 none   

Rewrite your methods and results sections Day 3, session 3 01 March  one month after submission 

Handout 3.5: Teaching design—organizing a paragraph or paper Day 3, session 3 non  

Teaching design: Use of sources Day 4, session 3 02 February  07 February  

Handout 4.2: Evaluate the activity you created  none  

Rewrite your literature review   Day 4, session 2 01 March  one month after submission 

Rewrite your existing paper abstract Day 5, session 2 26 February  15 March  
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Appendix D: Handouts by day 

Day One: Introduction to Academic Writing in English  

Handout 1.1: Genre analysis  

When you have to write a text, it is a good idea to look at a real-life example. For this 

assignment, you will analyse a scientific journal article in your field of study (i.e., the benchmark 

article that you submitted for this course).  

Quickly look through the article and answer the questions below. You have 15 minutes. (If you 

cannot answer all the questions in 15 minutes, you can complete it later.  The list of features to 

look for can also be helpful in analysing other papers in your field.) 

Compare your findings with a fellow participant in a breakout room. How do your articles 

compare? If there are any differences, what explanation can you come up with for those 

differences? 

What elements does the article contain?  
For example: Abstract – Keywords – 
Introduction – Method – Results – Discussion – 
References.   
Make a list. 

 

How are these elements structured in the 
text? Are they sections? Do these sections have 
subsections? How many levels of subsections are 
there? Are the sections and subsections 
numbered? What kind of titles do the sections 
and subsections have?  

 

What is the form of the paragraphs?  
Is there an empty line between them? Or is the 
first line indented? Or both? How long are they, 
on average?  

 

What do you notice about the use of figures 
and tables? Are there many or just a few? Are 
they in the text or in an appendix? Do they have a 
number and/or a caption and/or a legend? 

 

What about appendices? Are there any? Is so, 
what kind of information is them? How many are 
there?  

 

Take a close look at the form of the in-text 
citations and the references. What is included 
in the references in the text (e.g., superscript 
number, surname, year of publication, footnote, 
endnote, etc.)? What elements are in each entry 
in the reference list?  

 

Look at all elements. What takes place in each 
section? Make a list. For example: 

Abstract: contains background – main 
question – main results – limits of research 

Pay special attention to the elements in the 
abstract, the introduction, and the 
conclusion. 
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Handout 1.2: Analysis of your preferred journal 

Before you start writing your article, study the journal that you aim to submit it to. Go to that 

journal’s website and, based on what you find there, answer the following questions. 

Question Answer/Analysis 

What is the title of the journal?  

What is the URL of the journal’s homepage?  

Is the journal peer-reviewed? (If not, look for 

another journal.) 

 

How many issues are published in a year?  

What is the academic focus area of the 

journal? 

 

How does the topic of your article fit in that 

focus area? 

 

Who is the intended audience of the journal?   

Which genres can you submit for publication?  

What is the preferred length of the article? 

Does that fit your needs? If not, why not? 

 

How long does the submission, reviewing, 

revision process take? 

 

What is the URL of the author guidelines?  

Is the journal open access? If so, is there a fee 

for publication? Does your department pay 

those fees? 

 

How many colleagues do you know who have 

published in this journal? What questions 

could you ask them to find out more about 

the journal and their experiences with it? 

 

Based on your answers to the questions 

above, how good is the journal you have 

chosen? If it is not a good journal, look for a 

better one by answering the same questions 

for another journal. 
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Day Two: The Academic Introduction 

Handout 2.1: On introductions 

A. Give short answers to the following questions about academic introductions. You can use 

your benchmark article to help you. Naturally, there is more than one correct answer.  

1. What are the general functions of an academic introduction?  

2. What are the reader’s expectations concerning an academic introduction? In other words, 

as a reader, what do you appreciate about a well-written introduction? 

3. How is the introduction usually related to the title? 

4. What are the usual components (i.e., ingredients) of an academic introduction? Write a 

‘shopping list’ of required ‘ingredients.’ What should be on the list in order to create an 

introduction? 

5. What order would you arrange the ‘ingredients’ on your ‘shopping list’ in order to create 

an introduction? 

6. In the creative process, when is the best time to write the introduction? 

B.  Would you agree or disagree with the following statements? Yes, no, or maybe? 

In the introduction… Yes, because No, because Maybe, because 

1. I would give an explicit 

research question, e.g., by 

using such question words 

as where, what, why… 

 
  

2. I would introduce my 

methodology.  

 
  

3. I would talk about other 

scholars’ work. 

 
  

4. I would introduce my 

findings. 

 
  

5. I would emphasize my 

contribution to the field.  
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Handout 2.2: Research types and research questions 

In the chart are listed various types of research and the typical research questions related to 

each one.  Consider them in light of your own practice.  

1. Descriptive research What are the characteristics of X? 

2. Comparative research What are the differences and similarities between X and Y? 

3. Correlational research What is the relationship between variable X and variable Y? 

4. Exploratory research What are the main factors in X? What is the role of Y in Z? 

5. Explanatory research Does X have an effect on Y?  What are the causes of X? 

6. Evaluation research What are the advantages and disadvantages of X?  

How well does Y work? 

How effective or How desirable is Z? 

7. Action research How can X be achieved?  

What are the most effective strategies to improve Y? 

Source: Scribbr. Types of research questions. Available at: https://www.scribbr.com/research-

process/research-questions/ 

 

• What type of research is the author of your benchmark article doing?  

• What type of research are you doing? (It could be a combination.) 

• Have you made the type of research you are doing crystal clear in your introduction? 

Find the sentence(s) in your own introduction that helps the reader identify your type of 

research. 

 

  

https://www.scribbr.com/methodology/descriptive-research/
https://www.scribbr.com/methodology/correlational-research/
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Handout 2.3: Research questions and thesis statements 

A. Look at the following four abstracts (I.-IV.) taken from recent articles in peer-reviewed 

journals.  

1. Can you easily formulate the research question starting with a wh-question (i.e., 

who/what/why/how/where/when/to what extent…)? 

2. Can you identify the research type? (Cf. Handout 02.2) 

3. Can you see a clear answer to the question, namely the thesis statement? 

4. What is the significance of the verbs and phrases marked in red? 

 

I. Robin Devroe, Samuel Spáč, and Matej Uhlík:  

Does the Context Matter for the Prevalence of Political Gender Stereotypes? An 

Experimental Study in Flanders (Belgium) and Slovakia (Journal of Representative 

Democracy 2020) 

In this article, we present a comparative study of the prevalence of political gender 

stereotypes in Flanders, the largest region of Belgium, and Slovakia. Unlike countries of 

Western Europe, post-communist countries such as Slovakia have so far been omitted from 

the literature on gender stereotypes, although they present an intriguing case for 

comparison. Both countries share proportional electoral systems, however, they 

considerably differ regarding general societal attitudes towards women’s roles and gender 

equality as well as regarding the share of elected women and women in top political 

positions. The main difference between the contexts lies in the extent to which voters have 

been exposed to female politicians suggesting that Flemish voters would be less 

conservative and less likely to apply gender-stereotyped views to their evaluation of 

political candidates.  

II. Petr Kratochvíl and Matúš Mišík:  

Bad external actors and good nuclear energy: Media discourse on energy supplies in 

the Czech Republic and Slovakia (Energy Policy 2020) 

The paper argues that the media discourses in both countries underline the overall 

unreliability of the external environment and stress the necessity to rely on domestic 

energy sources. In the Czech case, such an environment also includes the EU, which 

translates into a critical stance towards renewable energy, viewed as being forced on 

country by the EU. In contrast, the Slovak discourse presents the EU as a suitable arena for 

energy cooperation. Both countries agree on the support for nuclear energy, which is 

considered to be a domestic – and therefore most reliable – energy source. 

[continues on next page]  
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Handout 2.3: Research questions and thesis statements [continued from 

previous page] 

III. Németh Zoltán:  

National self-criticism as a processing of the past: Memory politics in East Central 

European literature and film. (World Literature Studies 2019)  

The present study deals with cultural and political strategies, applied in films and literary 

texts of V4 countries, which critically process taboos, related to the national past. The study 

examines the issue of the historical self-criticism in Polish, Czech (Josef Urban’s novels 

Habermannův mlýn – Habermann’s Mill, 2001 and 7 dní hríchů - The 7 Days of Sin, 2012 

and their film adaptations directed by Juraj Herz and Jiří Chlumský) and Hungarian (Tibor 

Cseres’s novel Hideg napok - Cold Days, 1964 and its 1966 film adaptation directed by 

András Kovács) literature and films. 

IV. Hana Svobodová, Darina Mísařová, Radek Durna, and Eduard Hofmann: 

Geography Outdoor Education from the Perspective of Czech Teachers, Pupils and 

Parents (Journal of Geography 2019) 

The research shows that teachers see the benefits of outdoor education in both the 

cognitive area and the affective aspect of education and know that learners gain certain 

skills and knowledge during outdoor education. Conversely, parents see the greatest 

benefit in the area of attitudes and interpersonal relationships. Finally, learners perceive 

outdoor education as entertainment and time spent outside the classroom rather than a 

learning process. 

B. Now look at the benchmark article and your own writing. 

1. Is there a clear research question in your benchmark article? What is it? 

2. Is there a clear research question in your own article? What is it? 

3. Is there a clear thesis statement in the benchmark article? What is it? 

4. Is there a clear thesis statement in your own? What is it? 
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Handout 2.4: Reflections worksheet 

Spend about ten minutes reflecting on Day 2’s morning sessions about research article 

introductions, research questions, and thesis statements, and answer the following questions. 

What did you find… 

… new? 

 

 

… hardest to implement? 

 

 

… most interesting?  

 

 

… different from your 

previous experience? 

 

… usable in your classroom? 

 

 

… worth exploring further? 

 

 

 

 

 

 

• Discuss your answers with another participant.  
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Handout 2.5: Teaching design—Introductions, research questions, thesis 

statements 

A. Design an activity for your own class 

In your small group, spend about twenty minutes designing a simple activity for your own 

teaching purposes related to introductions, research questions, and/or thesis statements.  

 

Consider the following: 

 

The name of the activity 

 

 

The type of course it is 

intended for (discipline, level) 

 

The main purpose of the 

activity 

 

 

The stages of the process  

 

 

The length of the activity 

 

 

The preparation the teacher 

and the students should make 

 

 

 

B. Prepare a presentation about your activity, with each group member speaking 3-4 minutes. It 

is not necessary to include all the points in the presentation. After each group’s presentation, 

there will be feedback from the rest of the participants and short class discussion. 
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Day Three: Organizing Your Academic Article 

Preparatory Worksheet 3.1: Paragraphs and topic sentences  

(to be done after watching the video presentations on paragraphs and topic sentences) 

Choose 3 body paragraphs from your benchmark article to work with.  

1. For each paragraph, copy/paste the topic sentence below. If there is no topic sentence, say 

so. 

2. Then, turn those topic sentences into a who, what, where, when, why, how (much/many), or to 

what extent question and write that in the space provided.  

3. Finally, answer these questions:  

a. Do all the sentences in each paragraph answer the question for that paragraph?  

b. How easily were you able to find clear answers to each question?  

c. How did the author help you, as the reader, find the answers? 

Paragraph 1 

Topic sentence: 

Question: 

a. Sentences answer? 

b. Easily found? 

c. Author’s help? 

Paragraph 2 

Topic sentence: 

Question: 

a. Sentences answer? 

b. Easily found? 

c. Author’s help? 

Paragraph 3 

Topic sentence: 

Question: 

a. Sentences answer? 

b. Easily found? 

c. Author’s help? 
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Handout 3.2: Connectives  

The following linking phrases are commonly found in the methods sections of papers in the 

social sciences. Based on your own research projects, complete as many as you can. Ignore those 

not used in your field. Try not to change any words unless absolutely necessary.  

 

1. In an effort to ……………………………, ……………………………… . 

2. In order to establish ……………………………, ……………………………… . 

3. For the purposes of this study, ……………………………… is defined as ……………………………… . 

4. Based on the feedback from the pilot study, ……………………………… . 

5. On the basis of the literature review described above, ……………………………… . 

6. With the exception of ……………………………, ……………………………… . 

7. Of those who consented to participate, ……………………………… . 

8. During data collection, ……………………………… . 

9. Prior to collecting this information, ……………………………… . 

10. In the interest of generating maximally useful data, ……………………………… . 

Which of these linking phrases—or similar—are used in the methods section of the benchmark 

article you submitted? Underline or highlight them. How do they help the reader understand 

more clearly? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Adapted from: Swales & Feak. Academic Writing for Graduate Students. 2012. p. 229. 
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Handout 3.3: Providing feedback on the methods & results sections of a paper 

Spend 15 minutes skimming methods and results sections of your colleague’s draft paper. Look 

for the following:  

1. Subsections: Does is seem like any are missing? Or are there any that might be unnecessary? 

 

 

 

2. Connectives and linking words: Which are used? Underline or highlight them. Are any used 

too many times? 

 

If not many are used or if they are not used at all, where would you suggest adding some in 

order to provide more clarity for the reader? 
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Handout 3.4: Critiquing your own work 

Analyse your own paper as if it had been written by a student. Provide written feedback based 

on what you now know and the feedback your colleague gave you. What's done well? What needs 

work? 

1. Find the thesis statement and topic sentences. 

2. Are there topic sentences that are not relevant to the thesis statement? 

3. Choose three paragraphs to analyse in more detail.  

4. Is the content of the paragraphs relevant to the corresponding topic sentence? 

5. How easy are the paragraphs is to follow? What suggestions would you make? What 

needs editing? 

6. Try to outline the paper quickly. Are there connectives to help the reader to follow the 

paper’s structure and the author’s train of thought? 

The feedback need not be long, but it should be in full sentences with examples and suggestions 

for future improvement. When in doubt, ask questions in order to encourage the author to think 

more deeply about what exactly they are trying to say.  
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Handout 3.5: Teaching design—organizing a paragraph or paper 

A. Design an activity for your own students 

In your small group, spend about twenty minutes designing a simple activity for your own 

teaching purposes related to one of the following: 

1. categorising ideas 

2. outlining a paper 

3. writing an effective topic sentence 

4. writing an effective paragraph  

 

Consider the following: 

 

The type of course it is 

intended for (discipline, level 

[BA or MA]) 

 

Your objective in using the 

activity 

 

 

The parts of the activity  

The instructions for the 

activity  

 

 

The length of the activity 

 

 

The preparation the teacher 

and/or the students should 

make 

 

 

 

B. Prepare a presentation about your activity, with each group member speaking 3-4 minutes. It 

is not necessary to include all the points in the presentation. After each group’s presentation, 

there will be feedback from the rest of the participants and short class discussion. 

 

 

 

 

  



Page 35 of 43 

Day Four: Effective and Fair Use of Sources 

Handout 4.1: Teaching design—Incorporating academic writing into your 

teaching 

 

Design an exercise/assignment by answering the questions below. 

 

Learning objective(s). What is the purpose of the exercise? What do you want your students to 

learn by completing this exercise? 

 

 

Assignment’s fit with the course. Why is this important for them to learn this in this course 

(and in another one)? How does this exercise/assignment fits with what they learn in this 

course and what they are required to do int this course? 

 

 

Student body and the classroom. Who are your students? How many students are in the 

course? How advanced are in their studies (BA, MA, PhD, year of study)? What kind of 

knowledge they already need on which this exercise builds on? What is the title of the course? 

 

 

Description of the assignment. Describe here the activity as you would describe it to a 

colleague. What will students do in the classroom? How? How much time will they? What will 

your role be? 

 

 

Student preparation. Do the students need any advance preparation need any preparations 

before the class? Does this assignment utilize an earlier work by them? 

 

 

Teacher preparation. How will you prepare for this exercise? Will you use any handouts, 

rubrics, PowerPoint presentations, or other teaching material? If yes, what and what will be on 

them?5 

 

 

Instructions for students. Write the instruction for the students as you would deliver it in the 

classroom. 

 

 

Debriefing. What kind of debriefing/feedback will you use? Is this part of the exercise as 

described above or is this an add on? Who will do the debriefing/feedback and in what format? 

  

 
5 Sketch it out with a few bullet points for the exercise that we are doing during the workshop; prepare 

the actual teaching material as you would present/distribute them to students for the homework 

assignment and add it as an appendix to the document. 
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Handout 4.2: Assessment rubrics  

Use the following rubrics to evaluate your colleagues’ assignment/exercise design. Include the 

following: 

• ask questions for clarification, if necessary. 

• highlight aspects you really liked in the design. 

• suggest improvements where needed. 

 

1. Is the assignment clear? Could you teach this based on the available information? 

2. Is the assignment feasible as presented? 

3. Can students fulfil the learning objective(s) by completing the assignment? 

4. Are the instructions for students sufficient? 

5. Is the teacher preparation, including the various (planned) supplementary teaching 

materials, sufficient? 

6. Does the debriefing or feedback process assist in reaching the learning objectives? 
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Day Five: Conclusions, Abstracts, and Getting Published 

Handout 05.1: On abstracts 

Review your own or the benchmark abstract using the questions below. Make notes, you can 

use +/- to indicate what is well done and what is missing or still needs work.  

1. Does your (benchmark) article abstract include all of the ingredients of a successful 

abstract: background/context, research gap, how to address the gap, result, conclusion)? 

If it does, are all these parts ordered logically; is the text cohesive and coherent? 

 

 

 

2. If your (benchmark) abstract is missing any key ingredient, what is it and why? Does the 

omission weaken or strengthen the text? In what ways?  

 

 

 

3. How can you rewrite or edit the abstract to include all that is necessary? Will this 

require reordering sentences, shortening them or putting some of them together? Is 

vagueness/lack of clarity the issue? 
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Handout 05.2: Activities to help write abstracts 

Below are four in-class group or pair activities, which can be adapted to various levels of 

expertise. Pick any one of the four exercises in your group and do it. Provide brief feedback after 

you are finished. 

a. Puzzled conclusions and abstracts 

Here is a cut-up and jumbled model abstract/conclusion. Your task is to put it back 

together. 

If the task proves to be too difficult, do it in steps. First, identify the opening and 

concluding sentences. 

What logically follows from the opening sentence? What should logically precede the 

concluding one? Build on that and highlight the logical, lexical, grammatical, and stylistic 

connections between sentences/ingredients of abstracts and conclusions.  

b. The shape of conclusions 

Your task is to draw what you think a conclusion looks like or should look like. You can 

include emoticons, text bubbles, and any creative devices you deem necessary. 

Think about the ingredients used in putting a conclusion together – how are their 

connections reflected in your shape? 

How is your shape connected to the rest of the article? How is the conclusion shape 

similar to/different from the introduction one? 

How does your shape help you and your colleagues understand the structure and the 

dynamics of a conclusion? 

c. Your favourite travel destination 

First, prepare a short text of (max. 8) sentences about your favourite place/destination. 

The purpose of your text is to convince your partners to visit the place. At the end of the 

exercise, you want them to be ready to pack their bags and be on their way to your 

beloved spot.  

Abstracts work like an advertisement for your paper/research so this is good practice. 

Second, read the texts in your groups.  

Give each other very brief feedback. Discuss what the most difficult part of the exercise 

was. 

Remember: audience, key words/concepts, and efficiency are key to this exercise. 

[continues on next page] 
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Handout 05.2: Activities to help write abstracts [continued from previous 

page] 

 

d. Abstract your research in 6-9 sentences. 

First, prepare a short text 6 9 sentences about your research (dissertation project, the 

article you are working on, upcoming book/project). The purpose of your text is to 

explain clearly, succinctly, efficiently to your partners from different fields what it is that 

you actually do. At the end of the exercise, you want them to be able to understand and 

possibly explain to someone else what your research is about. 

Second, read the texts in your groups.  

Give each other very brief feedback. Discuss what the most difficult part of the exercise 

was.  

This assignment can be modified, depending on the level of your students’ expertise. It is 

typically used with Ph.D. students, but do not hesitate to use it with MA level students as 

well. 
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Handout 05.3: Teaching design—Teaching conclusions and abstracts 

Design an activity to use in your own course. 

In your group, spend about thirty minutes designing an activity focused on structuring academic 

conclusions and abstracts. Think of the following: 

 

The name of the activity 

 
 

The type of course it is 

intended for (discipline, 

level) 

 

The main purpose of the 

activity 

 

 

Conclusions or abstracts? 

 
 

The length of the activity 

 
 

The preparation the teacher 

and the students should 

make 

 

 

 

Give a 5-minute group presentation, allowing for feedback and short class discussion. (It is not 

necessary to include all the points in the presentation.) 
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