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Since the 60s, when the first systemic book on the topic was published (Urban,
1961), more attention has been devoted to aesthetic education at universitics and
colleges by the Czech and Slovak specialists in the field. Since then occasional articles,
studies and contributions' on partial problems in aesthetic education at universities and
colleges have been published. Some more compiex works on aesthetic education have
also been published with a few brief surveys on the above mentioned problem (See
Kuklinkovd- ZagorSekova-Fischerova, 1980, p. 346-349). The interest in the role of
aesthetic education in higher education has increased recently. It has become part of
new syllabuses in many universities and colleges. We can see an increased number of
options offered in the field of the history of art and cducation via art. It is valid pot only
at Philosophical Faculties and Faculties of Pedagogy, but also at other universities and
colleges. But the theory of aesthetic education in higher education has not offered any
new serious approach. This is not the purpose of this articie either. The author of the
present paper tries to investigate the present situation, point to current possibilities and
the substance of the aesthetic education and its close connection with the humanization
process.

The Starting Points of the Theory of Aesthetic Education in Higher
Education

B. S. Urban's book, published in 1961, offers the first systematic definition of
aesthetic education within higher education. The author gives a survey of the theory of
aesthetic education, its position in the system of higher education pedagogy,and the
analysis of art as a key subject in the aesthetic education at the university. A special part
of the book has been devoted to the ways the aesthetic education at university can be
applied by. The research in this field has not been neglected either.

Urban's book has covered the topic completely and has become a good initial
material for furtber study and research. It offers several interesting ideas among which
the idea of the introduction of aesthetic education into the higher education curriculum
is the most significant. It emphasizes the fact that aesthetic education "contributes a lot
to the successful development of a young man's personality” (Urban, 1961, p. 63).

71




Urban is convinced that the content of aesthetic education in higher education "is
dependent on the character of the university or college and its specialization” {Ibid).
Aesthetic education is considered to be" an integral part of the teaching-learning
process" except the branches where it is included in their curriculum (Ibid, p. 64). lis
forms also include students' artistic creativity development in various interest groups
organized at the university or college and in various clubs, institutions, etc. Urban also
points out that "the content of the aesthetic education in higher education should be
considered from the viewpoint of the psycho-physical structure of a young man and
with regard to the fact that his/her cultural expectations and interests undergo a
significant change during their studies” (Ibid). Urban considers art the most significant,
but he also appreciates aesthetic qualities of the environment, human relations and
activities, etc. He is convinced that the aesthetic education should become” an integral
part of the educational activities at all universities and colleges" (Ibid, p. 65).

One chapter in the book is devoted to the formation and development of the
aesthetic education conception at the Philosophical Faculty of Charles University in
Prague, as well as to the initial research which has resulted in his theory of acsthetic
education in higher education. An extensive investigation of aesthetic education done
by the Department of Pedagogy of Charles University at 10 Technical Universities in
Bohemia, Moravia and Slovakia in the years 1958-1959% is being described. There are
following resulis published:

1. We cannot say - even though it is often the general belief - that university
stadents are not interested in art; they are, but usually in one artistic area only. Very
few students are interested in more than one field of art.

2. Majority of students arc interested in film; there is less interest in literature and
music, and very few students are interested in fine arts.

3. The unbalanced or poor preparation at secondary schools is probably the reasen
(Urban, 1961, p. 148-151).

B. S. Urban's book also presents a warning against the cultural standard of

university students (Sce Bardo§, 1957, p. 279+, Urban, 1959; p. 85, as well as
Matoudck-Piihoda, 1935).
There are other interesting results in that research which could be compared with
the present situation because the research results have proved that "most students at
technical universities have shown little interest in fine arts, except those studying
architecture” {Urban, 1961, p. 151-153). The author presents examples from particular
universities and colleges. He pays attention to teaching aids from the aesthetic
viewpoint and to the education activities of particular schools within the artistic culture
development. He also offers information about the cultural work done by universities
and colleges, about the methods and techniques applied together with the character of
gvents organized in order to develop the aesthetic education practice, because it is "at its
start" (Ibid, p. 155-165). The author concludes with the activities of the students and
teachers done in folk art intcrest groups, he describes the activities of particular
ensembles and he analyses the reasons for unbalanced interest on the side of students
(Ibid, p. 165-169).

The description of the amount of problems we have in acsthetic education at
universities and coileges and the effort to create a system represent Urban's significant
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contribution to the theory and practice of the aesthetic education as a part of higher
education. This should be considered by any investigator in the field.

Studies on the Aesthetic Education at Universities and Colleges

Urban's contribution has been followed by several papers in magazines, but they
have dealt with partial problems of acsthetic education in higher education only.

Having studied the issues of the magazine Vysok4 $kola (Higher Education) and
other resources’, we have considered the following articles worth mentioning;

Z. Kuchyrika (1962/1963, p. 184-187) emphasizes the fact that a university
participates in the formation of a young man's personality in the cognitive and
emotional areas, as well as in the habit formation of the aesthetic perception of works of
art, nature, social life and human activities. He states that aesthetic education is being
done mostly outside schools because there is no subject included in the curriculum to
deal with aesthetic education. The students approach to the works of art individually;
they select various forms and kinds of art by themselves. Z. Kuchytika presents results
of a small research to document how students spend their free time. He has got
responses from 122 3rd year students from one of the facuities which have proved that
films are the most favourite events to go for; more than 50% of students have never
attended a concert and there is little interest in poetry, literature and fine arts. The
frequency of visits to the National Theatre, National Gallery and Collections of Modern
Art in Prague has been also investigated. The negative results have made them to
establish an Advisory Board for Culture which helped to organize lectures delivered by
famous personalities in order to motivate the students. But there are still some further
possibilities, for example to introduce technical aesthetics into the school curriculum, to
respect the aesthetic principles in the environment and the aesthetic qualities of human
relations.

Klement Soler (1966) from the Institute for Technical University Studies at Czech
Technical University has written an article "Humanization of Technical Education” in
which he points to the need for humanization of education of technicians as their future
career requires not only their professional knowledge, but also good communication and
work with other people. Therefore he considers psychology studies an inevitable
prerequisite. The author analyses conferences which have dealt with those problems and
comes to a conclusion that courses on pedagogy are also a prerequisite for a successful
work with people. But it is remarkable that the article does not deal with aesthetic
education at all.

Josef Karola's article on "World Viewpoint and Art" (1967, p. 367-370) is
interesting because it requires a respect for "students' mentality and marny-sided
character of their interests in teaching and learning humanities, especially philosophy".
This statement is based on the research resulis of the students' interests among which
cultural- artistic interests have priority. The research has been done with 608 students
of the third year at all faculties of Agricultural University in Brno where J. Karola
teaches. 37% respondents consider interest in art the first priority (fiction, theatre
performances, concerts, exhibitions, cinema performances, practicing fine arts, playing
a music instrument, writing literature). Detective stories, criminal novels and classical
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literature tank among the most favourite. The author also presents other cultural
interests of the students at other Agricultural Universities in Brno, Prague and Nitra
(Tupy, 1968, p. 320; and Silhanova, 1967, p. 299) which prove the interest of young
people in the above mentioned kinds of art. The results prove that the interest in art and
culture can be used effectively in teaching philosophy and other humanities because "art
is concenirated on man's world and makes him understand the substance of the time he
lives through and in such a way it becomes a cultural phenomenon (quite a neglected
one) of philosophical depth”. The author calls for "a close direct connection of teaching
philosophy and problems of art and literature, i.c. works of art, their evaluation and
observers' responses”. Such a teaching curriculum can "intensify humanistic factors in
the preparation of highly qualified specialists” (Karola, 1967, p. 370).

P. Ondrejkovic (1968, p. 118-120) approaches the problem from another aspect.
He analyses the significance of the work of ensembles, orchestras, interest groups and
other artistic bodies at universities in Slovakia. He points to their wide spectrum of
genres (folklore, pop music, jazz, theatre, pantomime, dance, drama, poetry, prose, etc.
up to fine arts). He analyses the questions: "What is the function of such a culture work
at universities”, "What are its sources”, "What is it connected with" and "What are the
prerequisites of its further development”. The artistic activities of students are
considered the most important factor in the general trend against the standardization
and unification of culture, in the growth of conformity of its consumer. He appreciates
the Slovak Ministry’s support of the organization of annual - since 1966 - fine art
competitions of young people in Preov (East Slovakia) very much. He also appeals to
the participation of university prefessors in the organization of such events.

Following chronological events in the development of the recognition of the
significance and content of aesthetic education, we can record a temporal success in
aesthetic education and its support by the institutions at the end of the 60s.

Those trends and efforts have also resulted in the establishment of Aesthetic
Department at the Philosophical Faculty of Comenius University in Bratislava. Before
analyzing the sifuation at the department, let us deal with some other articles in
magazines published in 70's and 80's.

In her article on Probe into the University Students' Interests Nemdekova (1972)
presents further results from a research done in this area. The rescarch has been done at
the Economy College in Bratislava. At the beginning of the school year 1971/72
specific features, intentions and content of interests and hobbies of students enteting the
college in the first year were investigated. The staff questioned 738 students, 22.5% of
which proved that they spent their free time reading books and magazines, 20.3% of
students's hobbies was collecting, especiaily stamp collecting. Very small number of
respondents - 15.28 % - went in for sports. 24.57% spent their holidays on voluntary
work. But 68.84 % students would like to go in for sport during their studies. A great
number of students would like to become members of various interest groups
(photography, car driving, fine arts). Majority of students learn foreign languages,
especially English and German, in their free time. Taking into consideration their
future carecr, 50% showed interest in learning foreign languages and mathematics.
Following these results, the workers at the Department of Research and Documentation
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have proposed several measures which would enable students to "make an effective use
of their free time". But they are not mentioned in the article.

The above mentioned article is followed by Ladislav Votruba's research (1975) in
which the author presents a time model of the students’ schedule in the summer terms
of the first and fourth years. The research has proved that culture occupies 5.4 hours of
the week in the schedule of the first year's students and 2.9 hours of the week in the
schedule of the fourth year's students. These findings concerning the students of Czech
Technical University in Prague have proved potential possibilities for the application of
aesthetic education or other activities.

In his article The Programme of Environmental Education J . Ko&i (1975) deals
with some special problems. Using the international programmes of UNESCO-UNEP
(Environmental Education Programme and United National Environment Programme),
he describes them together with the materials which have been related to the work at
universities. The second part of his contribution has been devoted to higher education
where the problem appears in three fields one of which is man's relation to his
environment. This requires knowledge of man's relation to nature, hygiene and the
knowledge from Aesthetics besides the knowledge from Biology and nature. The
aesthetic education dimension has been dealt with in this article from a different aspect.

The relation of theory and practice of aesthetic education in higher education has
been of some inferest in Iva Mackova-Holetkovd's study (1984). The author investigates
acsthetic education as a social-psychological process and defines it as a
social-psychological process integrated into the whole socio-cultural formative Process
which influences the individual. This process has been applied in the interaction
between one individual and another individual, between an individual and a group and
groups with the content of the conveyed message closely connected with the aesthetic
reality. She analyses intentional and non-intentional aesthetic education with the
participation of social and psychological aspect in both. The intentional aesthetic
education represents, however, institutionalized forms of aesthetic education, that is
school education, guided utilization of free time with aesthetic educational aims under
the supervision of a pedagogue and aesthetic educational programmes in mass media.
The aims of intentional aesthetic education follow the aims of the society as a whole
and so it is a process managed by the society. The author uses her analysis for the
definition of suitable methods of work. The psychological, clinical- psychological and
creative methods have been analyzed in detail. We are also interested in them. "Being
developed into a creative and active personatity, an individual can apply an active and
creative approach to the aesthetic reality, its active and creative evaluation. In the
acquisition of the aesthetic values a creative individual applies an autonomous type of
the acquisition of these values - he/she is autonomous in his/her perception and
decoding that result in the interiorization of aesthetic values. The emphasis on the
development of creative participation of an individual results in the formation of new
acsthetic values as well. In order to use creative methods effectively one needs suitable
social conditions which would guarantee stability of values and aims and the protection
of creative work” (Ibid, p. 170).* The author states that these problems have been dealt
with at the Institute for Culture Research in Prague.
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When compared with Urban's work, the studies dealt with here, as well as some
others’, are only of a partial character. But in spite of that they offer interesting
impulses for the deliberation of the role of aesthetic education in higher education.
They are brief documents of the intercst devoted to these problems, as well as the fact
that at some departments of Universities and Colleges (Czech Technical University,
Economy College in Bratislava, Agriculture University in Brno, etc.) the staff is
interested in the problems connected with aesthetic education and they have tried to
find solutions.

Specialized Aesthetic Education Institution at the University level:
Contribution of the Department of Aesthetics at Comenius University in
Bratislava to the Development of Aesthetic Education in Higher Education

The long-term efforts of university teachers, workers at the Ministry of Education
and Pedagogical Research Institute in Bratislava and of many other artists and experts
resulted at the end of the 60's in the new syllabuses and curricula at secondary schools
and specialized Slovak "gymnazia" (secondary grammar school or comprehensive
schools) which included aesthetic education as onc of the teaching subjects.® Therefore,
the Department of Aesthetics and Aesthetic Education has been established at the
Philosophical Facuity of Comenius University in Bratislava in order to train qualified
teachers for secondary schools. Since the academic year 1968/69, the aesthetic
teacher-training course for the aesthetic education has been run. The curriculum for the
course of aesthetic education in combination with the Slovak language and literature
has been writien under the supervision of Prof. Mikula$ Bako§. Aesthetics and aesthetic
education as the academic subjects have become the domain of the Philosophical
Faculty of Comenius University in Bratislava.

During one decade of its existence the particular conceptions of the following
profile subjects have been written: Aesthetics, History of Aesthetics, History and Theory
of Aesthetics, Methods of Teaching Aesthetics, History and Theory of particular kinds
of Art with respect for their application in the acsthetic-educational process, etc. The
staff of the department has participated in the preparation and application of the
syllabuses and their variants for secondary schools’. At that time the model of aesthetic
education in Slovakia was elaborated. It was and still is different from that elaborated in
the Czech Republic. The Czech model is based on music and fine arts and therefore the
teachers for those subjects are trained at the Faculties of Pedagogy. In Slovakia we have
accepted the model of integrated aesthetic education in which the knowledge from
Aesthetics is closcly and equally connected with the knowledge and perception of art.
Integrated aesthetic education is of a receptive character emphasizing the emotional
perception, intellectual and visual memory. The knowledge from Aesthetics is
intensified by the emotions resulting from the perception of works of art of various
kinds in their historical perspective. The explanation of art has been accompanied by a
brief survey on aesthetic values outside the arts®.

When elaborating the conception of the theory and history of aesthetic education
for the higher education needs, we followed the works and conceptions of many Czech,
Polish, Russian, Ukrainian, English and French theoreticians. Writing the theory of
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aesthetic education has been influenced by the works of J. A. Comenius, O. Hostinsky,
as well as B. S. Urban, S. Kugerova, V. Jiiva, F. HoleSovsky, M. Jizl, I. Wojnarov4, H.
Read, V. Lovenfeld, and others. Our conception of the history of aesthetic education has
followed the works by B. S. Urban, V. P. Sestakov. 1. Wojnarova, miscellanies
including the studies on contemporary world wide views on aesthetic education. We
have developed a close cooperation with our colleagues from the Philosophical Faculty
in Prague, Brno, and Olomouc and many other institutions and research institutes.

After ten active years (1968-1978) the school reform in Slovakia, according to
which the subject aesthetic education was omitted from the secondary school
curriculum, resulted in the abolition of aesthetic education specialization at the
university.

But in spite of the administrative interference, the subject of aesthetic education
has remained in the acadeniic curricula for Aesthetics and Culture Studies. Aesthetic
education has also been included in the adult education curricula. We have been
successful in the introduction of the aesthetic education course for the students of
Comenius university in their final academic year®. Various books have been published
for students on Aesthetics, History of Aesthetics, Aesthetic Education, History of
Aesthetic Education,as well as a number of articles and studies in various magazines',

After the reduction of aesthetic education at sccondary schools in 1975, many
members of the Department of Aesthetics at the Philosophical Faculty have undertaken
a long-term struggle for the re-instaliment of the aesthetic education in the study plans
and curricula at secondary schools. Being active as lecturers and researchers, study
writers, they tried 1o persuade the authoritics about the necessity of the re-installment of
this aesthetic subject education into the secondary schoo! curricula’.

In order to increase the interest in the re-installment of aesthetic education into
the secondary schools, the Department of Acsthetics in close cooperation with the
Section for Aesthetic Education at Culture Centre in Bratislava has organized the
meeting of all the university graduates”. The mappirg of these graduates' activities was
prior to the above mentioned meeting®” and therefore the department knew whom to
invite in order to exchange ideas and experience from various institutions and types of
schools. The participants not only appreciated the department's work but were also
critical about it (Fischerova, 1989). It was a very good meeting aiming at the
improvement of the work at the Department and making conclusions in favour of
writing more study texts, books , aliernative literature, and methodology papers and
preparing teaching aids for individual types of schools'. The need of organizing
post-graduate courses for teachers and university graduates and the introduction of
aesthetic education subject into the curricula for students studying pedagogy has been
emphasized too',

After 1989 many changes in content and arrangement have also been introduced
in teaching aesthetic education at the Department of Aesthetics at the Philosophical
Faculty. First of all the students have been offered two streams to choose from in the
second year of their studies: scientific branch and teacher training. The scientific
branch curriculum includes such options as aesthetic education and its history; the
teacher training course curriculum includes those subjects as compulsory, as well as
pedagogy and teaching practice in secondary schools, too. The department has also
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been supervising the three-year retraining course for teachers of Russian, or for
non-qualified secondary school teachers who have been teaching Aesthetics at
gymnazia since the school year 1989/1990. The study plan, collection of lectures and
seminars, consultations, final written work and final exams will enable them to become
fully qualified (See also Fischerova, 1991).

Humanization in Higher Education and the Possibilities of Aesthetic
Education

Having taken the above mentioned into consideration, it is obvious that the
conception of the aesthetic education in higher education has not been elaborated
sufficiently with regard to its many-sided character and possibilities. It has been well
accepted that aesthetic education has its significant role in the humanization and
cultivation of young people and many forms and techniques applied in teaching it. In
many cases the aesthetic criteria of the environment and human relations have been
taken into consideration. There are but some priority branches, such as artistic interest
groups in schools and in other institutions, cultural activities in hostels, inferest clubs
and circles, ensembles, ctc. But all this should be considered with regard to its role and
mission in the system of higher education taking into account the requirements of
humanization too. Therefore we will consider the system of aesthetic education in
higher education in several levels. We shall start from the requirements of the
humanization of education in higher education refiected in the theory of pedagogy and
define their connections with the functions of aesthetic education. We shall propose
model of possibilities used in the application of other acsthetic aspects of every day life
and the artistic activities ai school and in other institutions. But even a brief survey of
the efforts in the formation of the conception of aesthetic education in higher education
can only be successful within an inter- disciplinary approach' because it is this
approach that will help us to cover all such many-sided problems.

This paper can be considered one of many contributions into the larger pedagogic
rescarch'’.

The current development of education in the world has been oriented to the
development of personality with respect to the democratization process and openness,
and more variability in the selection of study branches and subjects. Therefore
universities and colleges not only up-date their curricula and teaching plans, but also
offer new possibilities for the students and develop humanistic orientation in their
studies.

One of the priorities in general higher cducation could be searched for in the
development of spiritual culture and culture standard of students which is closely
connected with appropriate content of education. This problem has been dealt with by
Stefan Svec. He has proposed a context for the humanization of the content and process
of education; he has defined humanity, humanities, humanology and special sciences
inctuding Cultural Geography and History, Futuristics or Futurology, Cultural
Anthropology, Ethnography, Folkloristics, Pedagogy, Linguistics, Philosophy as well as
related disciplines, such as: for example Ethics and Aesthetics, Theory of Literature and
other branches of art (Svec, 1991).
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The humanization of education is closely connected with total cultivation of man
and the search for his/her identity. E. Walterova (1991) deals with this problem. She
deals with various dimensions of humanization and points to the fact that the share of
educated subjects in the project formation of their education, curricula formation
(contact school plans), selection and the choice of content, differentiation, individual
projects of learning, etc. (Ibid, p. 330) has increased. But she emphasizes, however, that
the introduction of new topics, the intensification of the so called humanity component
in the content of education are not more than a partial formal solution. But the
substance of all changes should be seen in the fact "that self-acknowledgement, the
acknowledgement of culture, art, technology, nature, living environment, society,
religion, universe will be based on the integrative approach; that education should
contribute to the cultivation of man, it should cnable the sensitiveness and utilization of
one's own life experience, it should support the desire for knowledge, ask questions,
search for answers, learn how to learn, how to get information and how achieve deep
sensitiveness. At the same time the possibilities and limits of the given level of
maturity, previous knowledge and social experience and individual characteristic
features should be taken into consideration. The content should respect all levels: the
environment, national and ethnic specific features, state dimensions and dimensions of
other communities (for example European dimension), transcultural and international
dimensions, global and universal dimensions, Commuanication, information-
networking, problem-solving. self-understanding and appreciation, respect for other
people, nature awarencss, and self-development should be in the focus of the content of
education because they are unseparable from the human life and existence” (Ibid, p.
331-32).

S. Svec's (1993) classification of humanistic education criteria also includes the
following: stimulation of the purposefulness of studenis as individuals, individual
self-creators, special representatives of human rights, responsibilities, needs and values;
the support of students' sclf-consciousness, self-realization, self-interpretation; the help
in the development of positive self-consciousness, self-determination; the tolerance for
other people s standpoints, views, ideas, attitndes, life philosophy, their cultural style;
priority of positive (feedback) evaluation of students by the teacher, by the fellow
students and by students themselves; moral socialization and the development of
cultural behaviour and pro-social students' activiiies; the formation of a favourable
social climate and stimulating educational environmeni.

In this part of this study we have dealt with the studies considering the changes in
the content of education and principles of pedagogic work with regard to the
humanization tendencies in modern pedagogy. In the next part we would like to deal
with the aesthetic theoretical studies which consider the possibilities of aesthetic
education in its relation to the humanizing influence upon the students's personality.
We think that the possibilitics of aesthetic cducation have been most explicitly
expressed through the functions of aesthetic education and functions of art. They reflect
all potential possibilities of aesthetic education, as well as Art and Aesthetics. Before
dealing with this problem, we would like to present the results of one sociological
research of value orientation in our youth in comparison with the European trends. We
think they will be in favour of our proposals.

79




While the European context documents the priority of individualism among young
people, their personal development and self-realization, the Slovak young people show
their priority values in the dependence on their families and state paternalism, tolerance
and solidarity to the detriment of their orientation towards the output (Machacek,
1993). For example in Austria they have recorded the following sequencing of values:
stability at work, good education, a good partner; in Slovakia: good behaviour and
manners, to have a nice flat and good meals. According to the recent research resuits
the labour and education market have entered the foreground of our young people's
orientation.

Humanization of education has become a subject of many discussions and rescarch
projects (See also: Formation 1993) and has its pedagogic, philosophical and
psychological aspects (Khun, 1993).

We have documenied some aspects of the present problems of humanization of
education shown in recent pedagogic research results. We have pointed to those which
we are crucial for further development of ideas on aesthetic education at universities
and colleges.

Impulses from the Theory of Aesthetic Education and Aesthetics

According to us aesthetic education represents the teaching-learning process in
which the man's aesthetical relation to his environment is being formed and developed,;
it is the process in which the person's orientation in the world of aesthetic phenomena
and values is being formed and developed together with his ability of aesthetic
perception and creativity, the man's taste is formed too (Seec also Pedagogickd
encyklopédia Slovenska 1. Bratislava 1984, p. 224-25). The functions and the role of
acsthetic education has been put into the foreground. The following functions have their
priority. humanizing, value formation, creative, compensational, relaxational and
others (On the problems of the functions sec also Fischerova, 1990). In the Aesthetics
the similar problems are connected with the functions of art, We think that these vicws
can also be applied and spread on to the needs of aesthetic education in higher
education.

We can speak about the humanizing function of aesthetic education because it
helps to form and develop aesthetic relation of a man towards the world, to perceive it
in an aesthetic way, get its many-sided picture, evaluate the world and change it.
Aesthetic education develops the spiritual world and spiritual property of a man
according to the humanistic aims and ideals. This function belongs to all aesthetic and
educational efforts which have been developed through the centuries”. It is closely
connected with aesthetic education and approaches it.

The value forming function of aesthetic education is very close to its humanizing
function. It is important in the personal dimension : it helps the individual, the student
to find his/her way among the values of the world, life and art, it helps to discover one's
own goal of life. 1t develops the abilities of phenomena evaluation and creative
thinking. It offers the recipient real aesthetic problems found in art which are used for
comparison and inner dialogue, and in such a way the process contributes to recipient’s
individualization and formation of his/her own personality.
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The creative function is one of the most important functions of aesthetic
education. It develops creativity and its individual features (creative thinking,
convergent or especially divergent thinking: it develops creative perception, vision of
the world and environment and problems, phantasy, imagination, visual
thinking intuition, it increases claborative ability - the ability to form and propose ideas
and solutions, up to creative problem solving), it helps to develop the basic processes of
creative thinking and their prerequisites (sensibility, fluency, flexibility, originality,
etc.), those are the important missions and possibilities of aesthetic education. (See
Zelina and Zelinova, 1990; Hlavsa, 1985, etc. With regard to the students'future
perspectives, the development of creative function has its significant role in present
education. Gyérgy Poszler (1988, and Fischerova, 1988 b) has pointed to the transfer of
creativity from one field of human creativity to another and to the possibility of iis
formation by means of aesthetic educatior,

Compensational function belongs among the functions of the aesthetic education
too. It has been mentioned with regard to the present one-sidedness of modern technical
civilization, technicistic education in which aesthetic education can equalize,
compensate and suppress negative influences in the mental sphere (one-sided
intellectual development to the detriment of emotional and moral development, psychic
loading, stress, etc.) and replace them by other positive phenomena, by the development
and improvemert of aesthetic activities. Relaxational function is closely connected with
the compensational function, especiaily with regard {o the cultural use of leisure,
regeneration of mental and physical strength. We can mention also therapeutical
function especially with regard to its specific use within its humanization mission.

Aesthetic education has its priority because it can apply the above mentioned
theorctically separated functions in a process or in the teaching-learning process,as an
integrated complex, either of them being separated but closely connected. Their mutual
position and hierarchy can be changed according to the intentions, aims, means used,
age category, cic.

The possibilities of aesthetic education in the process of humanization can be
identified also through the functions of art. J. Kuika's (1990) conception of the
functions of art fully correspond with our needs because we consider it to be complex
and clear. J. Kulka has divided the functions of art with regard to its relation to man
into several life circles and functional lavers from which we have chosen the biological,
psychological, economic and cultural areas.

The biological functions of art have been manifested in stimulation function
(impulses for senses and various mental and physical processes), in physiological
relaxation or the iension, in influencing various physiological functions (biorhythms,
blood circulation system, digestive tract, etc.). The author considers psychological
functions the most abundant. They include cognitive functions, expressive functions,
formative and educational functions, abreactive functions, emotional and motivational
functions, psychotherapeutical and others. Social functions include especially
interhuman communication, the needs of social identification of man ( his need to
identify himself with a group, institution, nation), coordination of social activities
(dancing, marching, work, sport, etc). Social functions of art are often transferred into
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psychological functions and vice versa. There are other social functions worth
mentioning, especially ideological function, representative function and world outlook.

The economic function of art has to be taken into consideration when it becomes
an element of commerce. Cultural functions of art have been transferred into religious
systems and into magic-cultural activities, mysticism, in presentation of basic
behavioural patterns in certain cultural circles, as well as in the adaptation of living
environment, etc. Individual functions can be combined, supported and merged. Two
functions must not be omitted in any work of art: the aesthetic function (principles of
depiction and aesthetic arrangement) and the communicative function (principles of
expression and utterance)™.

1 think the above mentioned demonstrates a harmony between the requirements of
pedagogy upon the humanization of education and the possibilities offered by aesthetic
education and art. The studies analyzing significant aesthetic, philosophical,
psychological and pedagogic works of the 20th century prove and develop new
approaches to the significance, mission and possibilities of aesthetic education. For
example analyzing philosophical and aesthetic initiatives of John Dewey for the
aesthetic thought of the 20th century, Z. Kalnickd points to his analysis of experience,
aesthetic and artistic experience (1987). Z. Kalnicka, as well as Dewey, considers
aesthetic experience an important aesthetic category because "in the aesthetic education
there are dominant features which make the experience to become complex and
complete through its own self. The object becomes an aesthetic one when the elements
which make the experience real " are shown because of their own values”. Kalnickd
concludes that according to Dewey the aesthetic experience unifies the process of
experience creation with the process of its perception (emotional character of aesthetic
experience) and with the reflection of form (complexity) and content (fullness) of such
an experience as a separate object or result of reflection (Ibid, p. 53).

The category of aesthetic experience has not been dealt with either in Czech or
Slovak aesthetic theory and theory of aesthetic education. But I think that it is an
impulsive phenomenon as it corresponds more with the practice of aesthetic education
and can be used for bridging the present dualism of aesthetic activity and aesthetic
CONSCiouSness.

1. Wojnarova (1980) has also pointed to the impulsion of the aesthetic education
phenomenon. She has stated that aesthetic experience is the base for man's new and
totally fresh relation to the world and other people. Dewey has been interested not only
in the function of experience, but also in its internal content, namely the harmony, unity
of senses, needs, reflections and activities, immediate connection with imagination
which becomes "adventure” of the brain-world meeting.

1. Wojnarova has also noticed the fact that J. Dewey has brought about the new
approach to aesthetic education and he thinks that it is only possible because art is the
intensified immediate cxperience and it is only art which is able (o express the
substance and significance of experience. "Acsthetic education enables an intensive
sensitivity of other people's experience. It is such an educational means which plays the
role of aesthetic phenomena in the organization of man's relation not only to art, but
social reality, to the world of values, to everyday human existence. The aesthetic
experience, defined as an aesthetic experience, has been connected with the man's

82



position in the world, it mobilizes his mental strength, creative energy, it emphasizes
the qualities of the individual and social life (Ibid, p. 158-179).

The goal of aesthetic education, which we recommend and propose together with
Wojnarovd and Dewey, is to become inspired by the aesthetic experience as
simultaneous impulse for perception (the state of expectation and restlessness),
perception and imagination, intellectual abilities, preparation for creative response and
the state of mental mobility. The diversity of aesthetic experience is its substance and
this is dependent on various aesthetic phenomena and many-sided character of human
existence which art responds to" (Ibid, p. 179).

Dealing with the functions of aesthetic education, functions of art and aesthetic
experience, we have tried to point to the variability and many-sided possibilities which
"have been offered” to the humanization of the teaching-learning process from
acsthetics and aesthetic education. In this connection we would like to mention
catharsis which has been mentioned in connection with Aesthetics by G. Poszler. He
considers it pedagogically the most powerful element together with aesthetic
experience. Cathartic experience of a work of art, which is the aim of aesthetic
education, localizes aesthetic education into the cross-section of emotional, mental and
ethic education and aesthetic education becomes their synthesis (1988). Even Z.
Kalnickéd has pointed to the impulsive character of catharsis (1993). Dealing with the
above mentioned problems we have tried to draw the potential and real connections
between the humanization of education, aesthetic education and art. In the next part we
present their application.

Positive Changes in the Aesthetic Education in Higher Education

During the re-organization and re-construction of the higher education system
aiter 1989, the following years have witnessed various gradual changes in the
introduction of acsthetic education in teaching plans of individual schools. Particular
universities and colleges have been quite active. At the universities, especially the
faculties of education, there have been established depariments of social sciences or the
departments of humanitics and their curricula included aesthetic education. In most
cases their supervisors were the former students of Acsthetics or Aesthetic Education,
scholars of fine art or the artistic education graduates™. The original intention to
increase the preparation of the experts at other faculties has been gradually applied: at
the Arts Faculty of P. J. Safarik University in Preov (East Slovakia) and faculties of
education. The faculties have selected their own specific aims. For example Faculty of
Education in Nitra prefers receptive aesthetics, the aesthetic character of new artistic
genres and mass media; Philosophical Faculty in Prefov gives priority to
interdisciplinary matters and concentration on drama as 2 means of aesthetic education,
ete.

The introduction of aesthetic education into teacher training courses, which
enables it to have its share in the humanization of education, can be considered a very
significant achievement. Aesthetic education has been also included among the general
basic subjects at many universities and colleges, or it belongs among various options the
students can choose from. And the students are interested in this subject very much?®'. It
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is worth mentioning that aesthetic education has been included into the curricula of
Andragogy, Pedagogy, Sociology, etc. There are some signals of teaching humanities at
technical universities (Lajda, 1991) which include for example world history, culture,
Czech and Slovak literature, world literature, art and its psychological, sociological and
philosophical aspects, music, philosophy, history of architecture, stylistics, rhetorics,
elc.

Besides the increased interest in aesthetic education and its subjects, sociological
research and investigations into the given problems have been recorded. For cxample
Eva Boliikova has investigated the social dimension of the relationship of students at
Eastern Slovakia's universities and colleges to aesthetic phenomena®. The results have
proved highly positive students' relation to aesthetic reality with the following scquence
of groups: students studying art branches can be highly qualified, as well as the students
of humanities. natural sciences and medicine; students at technical universities showed
an average or negative approach. The author has investigated the research samples
according to other indicators too. Following the inclination towards aesthetically
significant activities, she has found out that the students are very active in the arcas
which are significant for the development of their interests: in their own writing
attempts and in increasing their knowledge. The empirical data have shown that first
the students appreciate filling information gaps with new items, second the
development of their own creative activity, third developing the abilities for the
evaluation of the environment, fourth the skills development and finally passing their
knowledge and experience onto the others. The resulis have been in favour of the
standard of students' knowledge of literature and film. They have shown little
knowledge of the fine arts. The students appreciated the significant role of art for the
personal development of man, its positive influence on emotional development and
relaxation in our free time. The students have represented a special social group aiming
at receiving new knowledge from Aesthetics, aesthetics of everyday life and art and
concentrating on relaxatory and emotionally rich activities in their leisure.

L. Albert (1991) has done an investigation on creative outputs and motivational
and evaluation personal characteristics of students. He has found out that in the case of
students studying fine arts originality and creativity cognitive output prevails and it
interferes partially with the students' experience.

We have to conclude with the definition of content and forms of aesthetic
education at universities and colleges.

Matrix of Possible and Recommended Features of Aesthetic Education

From the viewpoint of aesthetic education we can distinguish three kinds of
activities in higher education. The first group includes all kinds of education, the
second group includes all kinds of activities and care of the environment and their
aesthetic aspects which belong to the unbalanced aesthetic education at universitics and
colleges. The third group includes students' artistic activities which are supervised and
sponsored by the given university. Students' life, life style and cultivation have been
closely connected with their after-school activities, their own interests and activities at
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hostels, etc. not forgetting their aesthetic aspects. We consider these problems to be
marginal because they are out of university reach.

According to the types of universities and colleges, study branches at the
departments and students' individual interests, the aesthetic-educational activities can
be divided into compulsory, optional and selcctive. They can include chapters from the
history of music, drama, Slovak literature, world literature, modern literature, the
chapters form the history of architecture, selected personalities of world art, chapters
from the history and theory of culture, from the history of science, etc.”. With regard to
the content, we mentioned only the names of the subjects which have been specified in
cooperation with the students according to their interests, study branch and previous
preparation at secondary schools. This can be done in a lecture or seminar. But even
other techniques and methods can be applied in order to make the teaching more
student centred. We have been successful in working with concrete works or art,
analyzing them in order to find out more about the author, period and history.
Discussion clubs with the participation of outstanding artists who can speak about their
work and experience with comments on their own work can be another possibility. The
students have appreciated meetings with outstanding musicians, pianists, violinists, as
well as with repertoire advisers of orchestras and ensembles, theatres, visits to studios of
all kinds, lectures and seminars organized in galleries, museums, exhibitions, etc.

These new forms initiate new methods of education®. Therefore lectures and
seminars can be combined with various types of discussion methods: group discussion,
discussion based on the thesis, talk, participation mcthods, activation methods,
alternative methods, etc. in order to integrate cultivation, perception, experience and
develop communication. help problem-solving and seif-understanding and student's
self-development.

To speak about the aesthetic criteria of the environment and school environment,
individual behaviour and appearance, the way of communication and expression within
university settings seem ridiculous, but we can see deviations from the norm both in
every-day life and ai the university. And so we have to admit that all these activities
have their aesthetic aspects and dimension (See also Fischerova 1989). We can learn
about them through technical aesthetics, especially in the solution of aesthetic aspects of
the living environment, as well as through the aesthetic aspect of communication
rhetorics. We can find both of them at the universitics. Technical aesthetics is more
frequent at technical universities, rhetorics is more frequent at faculties of humanities.
It is unseparable from the studies at Law faculty or Religious faculties.

The students' artistic activity forms a special branch of the aesthetic education.
There are artistic ensembles (music, singing, drama, literature, film clubs) at many
faculties. The best ones take part in various exhibitions, performances at home and
abroad, in competitions, etc. The 28th Academic Pregov can be mentioned among the
best”. These forms can also help to develop students' personal prerequisites, talents and
their activities in order to fulfil significant humanization roles.

We can summarize the above mentioned into a statement that it has been an
attempt to define the relation between acsthetic cducation and humanization of higher
education in two levels: in the level of theoretical reflection and in the level of concrete
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application. We also offer the reader some notes which can help to find further reading
references.

Notes

! We will deal with these studies and articles later.

?The research has been done at the Czech Technical University in Prague, Economic University
in Prague and Bratislava, Railway University in Prague, Engineering University in Liberec,
Mining University in Ostrava, VUT Higher Technical Learning in Bro, Agricultural
University in Bmo, Slovak Technical University in Bratislava, Technical University in KoSice.

3 Journals: Vysoka Skola, Alma mater, Jednotnd $kola, Pedagogicka revue, Estetika, ctc.

4 Besides that the author has written other studies: HoleCkova (1982), Holetkova-Sedlackova
(1982a,b).

$Because of the shortage of space I would like to mention just some studies: Dedekova (1969),
Polisensky (1970) Bartoii (1965), Freiova (1966), Cihakova (1969).

¢ The long-term effort started by the activities of E. Suchon, J. Kresanek, M. Bako3, E. Simunek,
P. Michalides from the Philosophical Faculty of Comenius University in Bratislava, O. Bartko,
F. Kelco from the Ministry of Education, S. Kantor, A. Macko, L. Sikulova, etc. from the
Pedagogical Research Institute in Bratislava and others.

? Syllabuses of Aesthetic Education of 1968/1969 Syllabuses of Aesthetic Education of 1973 and
their new variation of 1980.

$ There are several studies which have contributed a lot to the development of the theory and
practice of aesthetic education in our schools: Kresanek (1970), Volek (1970), Fischerova
(1986).

® Aesthetic education in final school years in teacher training courses at Comenius University
was realized in the years 1980-1989: 1 lecture/l seminar per week. The content included basic
questions of Aesthetics, Aesthetic education, Ethics and moral education.

YR uklinkova - ZagorSekova - Fischerova (1980), Brozik (1976), Fischerova (1987a, 2nd ed.
1992). Tatran Publishing House in Bratislava has introduce a special edition for the works on
aesthetics: Aesthetic Library where original and basic works from the History of Aesthetics has
been published: Tatarkiewicz: Dejiny estetiky I Antickd estetika (History of Aesthetics
[-Ancient Aesthetics) 1985, Dejiny estetiky I Stredoveka estetika (History of Aesthetics
I-Middle Ages) 1988, Dejiny estetiky [ Novoveka estetika (History of Aesthetics IIT Modern
Ages 1981, Platénove dialdgy (Platon's Dialogues) 1981, Aristotelova Poetika, Rétorika,
Politika (Aristotel's Poetry, Rhetorics, Politics) 1980, Lessing: Laokéon, Hamburgska
dramaturgia, Listy o najnoviej literatire (Lackoon, Hamburg Dramaturgy, Letters on Modern
Literature) 1980, Schiller: Estetické Givahy o umeni (Aesthetic Thoughts on Art) 1985, Burke:
O vkuse, vzneenom a krasnom (On the Taste, Honorable and Beautiful) 1981, Horatius: O
umeni basnickom, (On Poetry Art), Satiry a listy (Satires and Letters) 1986, Herder: Kaligona
1987, Nemecki romantici (German Romanticists) 1989 and others. Pravda Publishing House in
Bratislava established a special edition: The Man and Art in which many books have been
published. For example: Losev, A. F. - Sestakov, V. P.: Dejiny estetickych kategérii (History
of Acsthetic Categories) translated by A. Fischerova 1978, Oliver Bako$: Paradoxy vkusu
(Paradoxies of Taste) 1989 and others. Smena Publishing House in Bratislava has prepared the
book: Estetické minimum (Minimum of Aesthetics) Umenie v Zivote &loveka (Art in the Life
of a Man) 1989, etc.

Y1 can present some selected contributions of Anna Fischerova (1984, 1986, 1987 b, 1988
ab,c,d, 1989 ab,c,d), Krpliar- Benkova- Trutz - Fedorova (1989). The evaluation of the
research done in primary and secondary schools - the results from the year 1987 In: Estetickd
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vychova, Bulletin of the Department of Aesthetic education (Bratislava, Osvetovy ustav 1989,
No. 4, p. 15-40).

"*Meeting of the university graduates held on 31st August 1989, A report has been published in
Esteticka vychova (Bratislava, Osvetovy tstav 1989, No. 2, p. 18-46).

" There were 500 university graduates; 190 ones of them have been specialized in Aesthetic
education; 162 ones received the questionnaire: 57 graduates have responded. The analysis has
shown that 27 respondents are in a position of teachers (16 ones at various secondary schools,
7 ones at universities), 15 ones work in state cultural institutions (8 ones at cultural
departments of local committees, 4 ones in regional galleries, 3 ones in methodic centres).
Others respondents work in scientific institutions and other cultural institutions (theatres,
mass-media publishing houses, etc.). The majority devotes to fine arts (14) and some are active
in television (8). Extra artistic institutions are less occupied (4). The data have been collected
by Zuzana Skoludova.

“In November 1991 the coursebook on Aesthetic Education was published in Slovak
Pedagogical Publishing House in Bratislava edited by M. Fedorova. The authors: J.
Beiladikova, A. Fischerovd, K. Nagyova, M. Naftova, A. Pamulova, H. Turtanova (most of
them university graduates in Aesthetics). There is also another very good book for teachers R.
Filo: Naco nam je wmenie (What is art for?). Bratislava, Mladé leta 1990.

"See also: The conclusions from the seminar held during the meeting with university graduates
on the 31th August 1989 In: Esteticka vychova (Bratislava, Osvetovy Gstav 1989, No. 2). On
the changes of content see also other text of this study in the 4th sub-chapter.

"Interdisciplinary approach in the elaboration of the theory of aesthetic education has been
analyzed w the siudy by A. Fischerova (198%). The study points to the need for change of the
narrow pedagogic or narrow acsthetic approach to the theory and practice of the aesthetic
education into the interdisciplinary approach.

""The existing reserves in the pedagogic research have been pointed out by J. Priicha (1991).

#See A. Fischercva (1987a, 2nd ed. 1992). Reflection of humanizing and cultivating role of art,
meeting various features of the beauty have in the focus of interest of education authorities of
all historical periods. The Greeks went in for calocagatia, the Renaissance appreciated "hemo
creativus”, English Enlightenment had its gentleman,

Ibid. We have to add that there are different interpretations of the functions of art. For example
Mukafovsky (1966) and Fukac - Polediidk (1970).

*1. Plesnik, Faculty of Education in Nitra; E. Mistrik, Faculty of Education in Bratislava, E.
Michalovd, Faculty of Education in Banské Bystrica. The Department of Aesthetics has been
established also at the Philosophical Faculty in Presov University under the head of Jan Gbar
and others.

" For example at the Philosophical Faculty of Comenius University in Bratislava the aesthetic
education can be selected from several options for the period of 3 semesters: In the winter and
sumimer term of the 3rd year and in the winter term of the 4th year in the academic year
1991/92 53 students, in the academic year 1992/93 58 students and in the academic year
1993/54 105 students.

PE. Bolfikova (1993) has done the research with 536 students of the 1st and final years of study
at the departments of humanities, technical university, natural sciences and medicine in
Bratislava, Predov, Koice within the 10th April and 24th May 1991.

2 A detailed list of references have been included in the study by A. Fischerova (1994).

"On the methods of aesthetic education and education through art see Uméni a déti (1973),
Uméni a vychova (1981). And also J. Kalnicky (1987).

¥In the 28th PreSov competition the arcas were increased in comparison to the previous years.
The artistic activities have been increased by translation and other special activities which
have some refation or contacts with art. We have to appreciate Predov Philosophical Faculty
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initiative in the organization and arrangement of annual competitions. Since 1966 many
students had opportunity to present their artistic achievements there.

Literature

ALBERT, L.: Figuralna tvorivost a sebahodnotenie Studentov PF (Figurative Creativity and
Self-Evaluation of the Students at Faculty of Education). Pedagogicka revue, Vol. 43, 1991,
No. 3, p. 222-229.

BARDOS, A.. Vyznam estetickej vychovy a kultiry pre vychovu vysokodkolskej miadeZe (The
Significance of Aesthetic Education and Culture for the Education at Universities). Vysoka
skola, Vol. 5, 1957/58, No. 9, p. 279.

BARTON, M.: Pokus o sociologicky vyzkum studujicich (An Attempt for a Sociological Research
of Students). Vysoka skola, Vol. 14, 1965/1966, No. 2, p. 56-60.

BOLFIKOVA, E.. Socidlna dimenzia vzfahu vysokogkoldkov k estetickej skutolnosti (Social
Dimension of University Students' Relation to Aesthetic Reality). A Dissertation. Bratislava,
Sociologicky ustav SAV 1993, .

BROZK, V.: Esteticka vychova (Aesthetic Education). Bratislava, Osvetovy astav 1976.

CIHAKOVA, A Film ako nézorna uéebni pomiicka (Film - a Good Visual Teaching Aid).
Vysoka &kola, Vol. 18, 1969/ 1970, No. 4, p. 204-213.

DEDEKOVA, N.: Vychovaval' aj vo vysokoSkolskych internatoch (Education Needed Also in the
Hostels). Vysoka 8kola, Vol. 18, 1969/1970, No. 100, p. 449-454.

FEDOROVA, M. - FISCHEROVA, A et al: Esteticka vychova (Aesthetic Education).
Bratislava, SPN 1991,

FILO, R.: Nado nam je umenie (What is art for?). Bratislava, Mladé leta 1990.

FISCHEROVA, A.: Estetickd vychova. In: Estetika a estetickd vychova (Aesthetics and
Aesthetic Education), Bratislava, Osveta 1980, s. 207-364.

FISCHEROVA, A.: Podoby $kolskej estetickej vychovy v sedemdesiatych a osemdesiatych
rokoch (Aesthetic Education in School during 70 s and 80 s). In: Esteticka kultira. Teoria -
vyskum - prax. Bratislava, VUK 1984, p. 291-311.

FISCHEROVA, A Prispevok J. Kresanka k tedrii a praxi estetickej vychovy (J.Kresének 's
Contribution to the Development of the Theory and Practice of Aesthetic Education). In:
Muzikologické bilancie 1986, Bratislava, SHF 1986, p. 24-26.

FISCHEROVA, A Antologia z dejin estetickej vychovy (Anthology from the History of
Aesthetic Education). Bratislava, UK 1987 a, 2nd ed. 1992.

FISCHEROVA, A.: K aktudlnym otdzkam estetickej vychovy v &kole (Present problems in
aesthetic education in schools). Utitel'ské noviny 1987 b, No.34.

FISCHEROVA, A.: Estetickd vychova mladeZe na strednych 3kolsch (Aesthetic Education in
Secondary Schools). In: Zbornik Intensifying the Influence of Aesthetic Education in the
Formation of Young People. Presov, CSK INSEA and KPU 1988a, p. 46-55.

FICHEROVA, A.: O uZitodnosti Poszlerovej §tidie (On the Usefulness of Poszler's Study). In:
Estetickéa vychova. Bratislava, Osvetovy ustav 1988b, p. 32-33.

FISCHEROVA, A.: Spolodenska potreba a perspektivy estetickej vychovy v sti¢asnosti (Social
needs and perspectives of aesthetic education). In: New tendencies in fine arts and literature
education of young people. Bratislava, UDPM 1988c.

FISCHEROVA, A.. Theoretical Contribution to the Problems of aesthetic Education in
Secondary Schools. Bratislava, PUMB 1988d, p. 3-19.

FISCHEROVA, A.: Aktualne problémy $kolskej a mimoskolskej estetickej vychovy (The Present
Problems of Aesthetic Education at Schools and in Other Institutions). In: Estetickd vychova,
1989a, No. 2, p. 22-25.

88



FISCHEROVA, A.: Estetika v kazdodennom ¥ivote (Aesthetics in Every-Day Life). In: Estetické
minimum - Umenie v Zivote ¢loveka. Bratislava, Smena 1989h, p. 21-54,

FISCHEROVA, A.: The evaluation of the research done in primary and secondary schools - the
results from the year 1987, In: Esteticka vychova, 1989¢, No. 4, p. 15-40.

FISCHEROVA, A.. UtiteTom slovenského Jazyka o estetickej vychove (For teachers of the
Slovak language on aesthetic education). Slovensky jazyk a literatara v $kole, Vol. 36,
1989/90d, No. 5, p. 129-134,

FISCHEROVA, A.: Zu methodologischen Fragen der Theorie der #esthetischen Erziehung.
Musaica 22, 1989, pp. 115-124.

FISCHEROVA, A Tunkcii estetiCeskogo  vospitanija.  Sbornik  tezisov  Vsesojuznoj
naugnoteoreticeskoj konferencii "Nravstvennoje soderzanije iskustva”, Part 1, Kijev, Kijevskij
gosudarstvennyj universitet 1990, p. 120-122.

FISCHEROVA, A.: K problematike rekvalifikacii pre vyuCovaci predmet Estetickd vychova.
Vyskumnd spréva (On the problems of requalifications in Aesthetic education. Research
report). Bratislava, Arts Faculty of Comenius University 1991,

FISCHEROVA, A.: Humanizacia vzdelavania a esteticka vychova na vysokych §kolach
(Humanization of Education and Aesthetic Education in Higher Education). Pedagogicka
revue, Vol. 46, 1994, No. 7-8, p. 328-336.

Formovanie a sebautvaranie mladého ¢loveka v podmienkach humanizicie a demokratizicic
spolo¢nosti a $koly (Formation and Scif-Formation of a Young Man under the Conditions of
Humanization and Democratisation of Society and School). Pedagogické revue, Vol43, 1991,
No.7, p.481-497.

FREIOVA, E.. Vysokoskolskda miades a sociologické vyskumy (University Students and
Sociological Research). Vysokd $kola, Vol. 15, 1966/1967, No. 10, p. 383-386.

FUKAC,F. - Polediiak, 1.: Funkee hudby (The Function of Music). Hudebni véda, Vol. 16, 1979,
No. 2, p. 124-245.

HLAVSA, J.: Psychologick¢ zaklady teérie tvorby (Psychological Base for the Theory of
Creation). Praha, SPN 1985.

HOLECKOVA, 1.: Modifikace socio-kulturnich viivi psychologickymi metodami v estetické
vichové (Modification of Sociocultural Influences by Pschological Methods in Aesthetic
Education), Praha, UVK 1982,

HOLECKOVA, 1. - Sedlackova, L. Psychologické aspekty estetickej vychovy (Psychological
Aspects of Aesthetic education), A Miscellany of the Seminar on Aesthetic Education. Praha,
UVK 1982a.

HOLECKOVA, 1 - Sedlackovd, L.. Proces socializace v estelickd vychové (The Process of
Socialization in the Aesthetic Education). Praha, UVK 1982b.

KALNICKA, 7.: The Concept of Aesthetic Experience by John Dewey, Musaica 20, 1987, p.
45-54.

KALNICKA, 7.0 Prednosti a zaludnosti typologizicic (Prioritics and Drawbacks of
Typologization. A review of B. Dziemidok's work Sztuka, Wartésci, Emocije). Text 1993, No.
1, p. 56-57.

KALNICKY, 1. Metodika aktvizujicich metod (Methodology of Activation Methods).
Bratislava, NOC 1987.

KAROLA, 1.: Svétovy nazor v uméni (World Outlook in Art). Vysoké 3kola, Vol. 16, 1967/68,
No. 10, p. 367-370.

KHUN, P.: Osobnost v procese humanizicie vychovy: Filozofické a psychologické aspekty
(Personality in the Process of Humanization: Philosophical and Psychological Aspects).
Pedagogické revue, Vol. 45, 1993, No. 5-6, p. 253-264.

KOCI, 1. Program vychovy k pédi o Zvolni prostfedi (The Programme of Envirommental
Education), Vysoké 8kola, Vol. 26, 1975/76, No. 7, p. 221-223, No. 10, p. 375-378.

89




KRESANEK, J.: Ciel estetickej vychovy (The Aim of the Aesthetic Education). In: Rogenka
CSSHV, Bratislava 1970, p.77-100.

KRPCIAR, J. - BENKOVA, S.- TRUTZ, R.- FEDOROVA, M.: K prieskumu stavu a trovne
estetickej vychovy na zakladnych a strednych &koldch (On the research of the role of aesthetic
education in primary and secondary school) Slovensky jazyk a literatira v 3kole, Vol. 36,
1989/90, No. 2, p. 39-45.

KUCHYNKA, 7.: Esteticka vychova a vysoké Skoly (Aesthetic Fducation and Higher Education
Institutions). Vysoka $kola, Vol. 11, 1962/1963, No. 6, p. 184-187.

KUILKA, J.. Psychologie uméni (Psychology of Art). Praha, SPN 1990.

LAJDA, L. Vyuka humanistickych pfedmétd na VUT Bmo (The Humanities at VUT Bmo).
Pedagogicka revue, Vol. 43, 1991, No. 5, p. 359-362.

LOSEV, AF. - SESTAKOV, V.P: Dejiny estetickych kategorii. Bratislava, Pravda 1978,
translated by Anna Fischerova.

MACHACEK, L.: Hodnotovéa orientacia slovenskej mladeZe v celoeurépskom kontexte (Value
Orientation of Slovak Youth in the European Context). Pedagogicka revue, Vol. 45, 1993, No.
7-8, p. 435-439.

MACKOVA-HOLECKOVA, 1. Zéméma esteticka vychova z hlediska socialni psychologie
(Intentional Aesthetic Education from the Viewpoint of Social Psychology), Estetika, Vol. 21,
1984, No. 3, p. 166-171.

MATOUSEK, O. -~ PRIHODA, V.: Dnedni studenti (Present Students) The Research of Their
Study Abilities. Spisy Prirodovédecké fakulty KU Praha, 1935, No. 114.

MUKAROVSKY, J.: Esteticka funkee, norma, hodnota jako socialni fakty (Aesthetic Function,
Norm, Value as Social

Facts). In: Studie z estetiky. Praha, Odeon 1966, p.17-54.

NEMCEKOVA, V.: Sonda do oblasti zaujmov vysokoskolakov (Probe into the University
Students’ Interests), Vysoka Skola, Vol. 21, 1972/73, No. 7, p. 204-207.

ONRDEIKOVIC, P.: K problematike kultiirnej prace na vysokych kolach (On the Problems of
Culture Work at Universities), Vyscka Skola, Vol 17, 1968-1969, No.4, p.118-120.

POLISENSKY, J.: Komensky a vysoka $kola (Comenius and Higher Education). Vysoka §kola,
Vol. 19, 1970/1971, No.4, p. 107. Poszler, G.: Navrhy reformy estetickej vychovy (The
Suggestions for the Reform of the Aesthetic Education). In: Estetickd vychova. Bratislava,
Osvetovy Gstav 1988.

PRUCHA, J.: Pedagogicky vyzkum v CSFR a na Zapade: Diferenciace a nové orientace
(Pedagogical Research in Czecho- Slovakia and in the West: Differentiation and New
Tendencies). Pedagogicka revue, Vol.43, 1991, No.8, p. 569-576.

SILHANOVA, L.: Prizkum ¢tenafskych zajmti mladeZe (The Research of Reading Interests in
Young People). In.: Sociologicky asopis, 1967, No. 3, and No. 10.

SOLER, K.: Humanizace technického vzdélani (Humanization of Technical Education). Vysoka
gkola, Vol. 15, 1966/67, No. 9, p. 345-348.

SVEC, 8.: Humanizicia vieobecného vzdeldvania (Humanization of General Education).
Pedagogicka revue, Vol. 43, 1991, No. §, p. 342-349.

SVEC, 8.: Koncepcia humanisticky orientovanej vyusby (The Conception of Humanistic
Oriented Education). Pedagogicka revue, Vol. 45, 1993, No. 1-2, p. 2-15.

TUPY, Z.. Nékteré otazky sociologie kultury se zietelem k vesnici a zemddélstvi (On Some
Questions of the Sociology of Culture with Regard to the Village and Agriculture). Brno 1968,
Vol. 1.

Uméni a déti (Fine Arts and Children). Praha, SPN 1973.

Uméni a vychova (Fine Arts and Education). Praha, SPN 1981.

URBAN, B. S.: Estetickd vychova a vysoké Skoly (Aesthetic Education in Higher Education).
Praha, SPN 1961.

90



URBAN, B. S.: Vedeckd konferencia o otazkach vysokoikolskej didaktiky v Katoviciach
(Scientific Conference on the Questions of University Pedagogy in Katovice). Vysoka 3kola,
Vol. 7, 1959, No. 3, p.85-92.

VOLEK, I.: K osnovdm estetickej vychovy na Seskych stfednich vieobecne vzdelavacich skolach
(On the Secondary School Syllabuses of Aesthetic Education). Estetika, Vol. 7, 1970, No. 4, p.
311-316. 4, p. 311-316.

VOTRUBA, L.: Roz3ireny vyskum asového reZimu Studentov (An Intensified Research of the
Time Regime of Students). Vysoka skola, Vol. 26, 1975/76, No.7, p- 221-223 and No. 10, p.
375-378.

WALTEROVA, E.: Humanizace vzdélani Jako prostfedek kultivace ¢lovéka (Humanization of
Education as a Means of Cultivation of Man). Pedagogicka revue, Vol. 43, 1991, No. 5, p.
327-333.

WOINAROVA, 1.: Teoria wychowania estetycznego. 2nd ed. Warszawa, PWN 1980,

ZELINA, M. AND ZELINOVA, M.: Rozvoj tvorivosti deti a mladese (The Development of
Creativity of Children and Youth). Bratislava, IRIS 1990.

Resumé

ESTETICKA VYCHOVA A HUMANIZACIA VYSOKOSKOLSKEHO VZDELAVANIA

Annc Fischerova

Moderna teoria estetickej vychovy na vysokych Skolach nebola rozpracovani do takej
miery, Ze by obsiahla celt jej mnohostrannost’. Vo vieobecnosti sa uznavala jej dolefitost, jej po-
diel na rozvoji Cloveka a v praxi sa realizovali rézne formy vzdelavania v oblasti estetickej
vychovy a vychovy umenim. Tato skutoSnost’ priviedla autorku k tomu, Ze sa danou témou zaob-
erala v grantovej Glohe 75-17/F-17 v rokoch 1992 aZ 1993 na Katedre pedagogiky FF UK a pre-
dloZila jej zavery.

V stidia autorka ukédzala, Ze ciele a metddy humanizicie vzdeldvania tak, ako ich vidi &ast’
pedagogickej vedy (0.1 E. Walterova, 8. Svec a d'alsi) wko stvisia a prekryvaji sa s funkciami
umenia, ako ich chape psycholégia umenia (J. Kulka), estetika (7. Kalnicka) a tedria estetickej
vychovy (I. Wojnarova, G. Poszler a 1.). Estetickd vychova a vychova umenim st svojou podstatou
humanizujice & kultivujiice procesy s mimoriadnym formativnym pdsobenim na miladého
cloveka.

Teoretické jadro Studie, komparaciu pedagogickych a estetickych nahladov (kap. 4. a 5.)
uviedla historickym exkurzom, nazormi na dant problematiku od $estdesiatych rokov, ked’ vyila
zékladna praca B. S. Urbana o estetickej vychove na vysokych Skolach (kap. 1.). Suasne ukaza-
la, Ze v sedemdesiatych a osemdesiatych rokoch sa estetickou vychovou na vysokych Zkolich
zacberali viaceri autori, ktori vSak rieSili len jej aktualne parcialne otézky (kap. 2.). Samostatnii
tvahu (kap. 3.) venovala vzniku, vyvinu a prinosu 3pecializovaného pracoviska estetickej
vychovy na FF UK v Bratislave, kde sa vytvoril a realizoval Specificky model estetickej vychovy,
vypracovali sa koncepcie a Studijné materialy. Zdokumentovala ich v rozsiahlej$ich poznamkach.

V zaveretnej Casti Stidie poukazala na zmeny v estetickej vychove na vysokych $kolach po
roku 1990 (kap. 6.) a nalrtia matricu moZnych a odporianych poddb estetickej vychovy na vy-
sokych 8kolach (kap. 7.).

V nélrte koncepcie a tedrie estetickej vychovy na vysokej $kole autorka vychadzala z inter-
disciplinarneho pristupu v presvedéeni, Ze len nim sa dé uchopit’ roznoroda a bohata problemati-
ka skumaného javu.
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